Warrington College of Business Administration
Heavener School of Business
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GENERAL FACULTY MEETING
AGENDA | Wednesday, April 17, 2013| 4:00 P.M.| 120A/B HGS
1.

The March 22, 2013 General Faculty Meeting Minutes is presented for approval by the faculty.

2.

The Final Draft of the Strategy Plan was presented as an information item at the 3/22/13 faculty meeting and
is now presented for approval by the faculty.

3.

The Undergraduate Committee approved an adjustment to the following item and is presenting it for
approval by the faculty.
Prefix:
Title:
Change from:
Change to:
Justification:

4.

Other Business

5.

Dean’s Report

GEB 4906
Independent Study
1-4 Credits
0-4 Credits
“to track/account for undergraduates who are doing research but not seeking academic
credit”

GRADUATE FACULTY MEETING
AGENDA| Wednesday, April 17, 2013|4:00 P.M.| 120A/B HGS
(Immediately following General Faculty Meeting)
1.

The March 22, 2013 Graduate Faculty Meeting Minutes is presented for approval by the faculty.

2.

The Specialized Masters Committee approved the following item and presents it to the faculty for approval.
Prefix:
Title:
Effective Term:
Amount of Credit:
Prerequisites:
Description:

GEB 6212
PROFESSIONAL COMMUNICATION FOR ACCOUNTANTS
Fall 2014
2
GEB 3213 and GEB 3218; or to be determined by instructors
This course focuses on the communication situations and documents experienced by
working accountants, teaching students to communicate effectively in one-on-one
meetings, persuasive proposals, negative message, routine e-mails, and reports.
Students will analyze rhetorical techniques, so that they can communicate
appropriately in response to context and audience.

3.

The MBA Committee voted to approve the MBA Curriculum change. The proposed changes to the core is
presented as INFORMATIONAL (to be voted on 4/25/13):
MBA Curriculum Redesign: Proposed changes to the core
(1) Remove BUL 5811 Legal Environment of Business
(2.1) Remove 1 credit Leadership Essentials class
(2.2) Add 2 credit Leadership class (see sample syllabus attached)
(3.1) Remove 1 credit Ethical Role of the Manager class
(3.2) Add 2 credit Ethical and Legal Environment of Business (see sample syllabus attached)
(4.1) Remove QMB 5304 Intro to Statistics
(4.2) Add 1 credit Decision Tools class (see sample syllabus attached)
(4.3) Add 1 credit Project Management class (see sample syllabus attached)
(5) Choose 2 out of the following 3
(5.1) FIN 5439 [a.k.a. Finance 2] [This course is a pre-req for all 6000 level FIN courses and most 6000 level RE
courses.]
(5.2) ECO 5715 Macroeconomics [For students who have already completed Intermediate Macro as
undergraduates, the course they must substitute for ECO 5715 is an international course such as
International Marketing, International Finance, Latin American Business.]
(5.3) Global Immersion Experience

4.

Other Business

5.

Dean’s Report

Warrington College of Business Administration
Heavener School of Business
Fisher School of Accounting
Hough Graduate School of Business

100 Bryan Hall
PO Box 117150
Gainesville, FL 32611-7150
352-273-2398 Office
352-392-2086 Fax
www.warrington.ufl.edu

GENERAL FACULTY MEETING
MINUTES | Friday, March 22, 2013| 4:00 P.M.| 120A/B HGS
1.

A motion was made to approve the January 17, 2013 General Faculty Meeting Minutes. The motion was seconded and
the faculty voted to approve the minutes as distributed.

2.

Rich Lutz presented the Final Draft of the Strategic Plan as an informational item. To be voted on at the April 17 faculty
meeting

3.

Other Business – Brian Ray briefly discussed a. SER inputs and b. briefly discussed the up-coming changes to AACSB.
These will not affect our 2014 visit. c. he also provided a video overview of Heavener Hall

4.

Dean’s Report – none

GRADUATE FACULTY MEETING
MINUTES| Friday, March 22, 2013|4:00 P.M.| 120A/B HGS (Immediately following General Faculty Meeting)
1.

A motion was made to approve the January 17, 2013 Graduate Faculty Meeting Minutes. The motion was seconded and
the faculty voted to approve the minutes as distributed.

2.

The MBA Committee and the Specialized Masters Committee approved the following items and presented these to the
faculty for approval. A motion was made to approve the following items. The motion was seconded and the faculty voted
to approve the courses.
Prefix:
ISM 6405
Course Title:
Business Intelligence
Effective Term:
Fall 2014
Amount of Credit:
2
Prerequisites: ISM 6216
Description:
The goal of this course is for students to master emerging business intelligence technologies such
as data warehousing, on-line analytic processing (OLAP), data mining and text mining in generating valuable control and
decision-support business intelligence for many organizations in adjusting to their competitive business environment.
Prefix:
BUL 6XXX
Course Title:
Law for Entrepreneurs
Effective Term:
Spring 2013
Amount of Credit:
2
Prerequisites: None
Description:
This course examines the legal aspects in starting and growing a company (small or medium-sized
business or SMEs); strategies for ensuring compliance with law; use of law and the legal system to increase predictability,
maximize value, marshal resources, and manage risk in an entrepreneurial enterprise. Since law permeates every act of an
entrepreneurship enterprise, the course will consistent of a broad survey of legal issues confront a new—small or
medium-sized business.

3.

Other Business – none

4.

Dean’s Report • Brief discussion regarding the current legislative session and possible implications to WCBA.
• Brief discussion regarding current conversations about RCM.

Attendance: John Kraft, Brian Ray, Gary McGill, Selcuk Erenguc, Mark Rush, Roger Blair, Mike Ryngaert, Jinhong Xie, Kenny Cheng, Dorothy McCawley, Haldun Aytug,
Larry DiMatteo, Rich Romano, E. Dinopolous, Mark Jamison, Keith Florig, Deb Mitra, Alan Cooke, Lyle Brenner, Rich Lutz

WARRINGTON COLLEGE OF BUSINESS ADMINISTRATION
STRATEGIC PLAN 2013--2018
March 22, 2013
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Executive Summary
The Warrington College of Business Administration is one of the premier public business
schools in the world, characterized by outstanding students, faculty, and administrators. This
organizational excellence is reflected in numerous national rankings. In the latest U.S. News and
World Report rankings, the Hough Graduate School of Business ranked #15 among public
universities, the newly-established Heavener School of Business ranked #21, and the Fisher
School of Accounting ranked #5. The Economist also ranked Warrington #1 among all U.S.
universities for its faculty quality and its online MBA program.
Warrington is highly productive and efficient in its educational mission. In 2011,
Warrington awarded over 2,200 degrees (second highest among its peer group, which averaged
1,550 degrees). Furthermore, Warrington’s degrees awarded per faculty was highest among its
peers at 20.9, against the peer average of 12.2; the next highest was 15.5. With the new
Heavener Hall opening in 2014, all three schools under the Warrington umbrella will have a
“home,” with purpose-built, modern facilities; the College has strong momentum and is poised
for even greater success going forward.
On the downside, Warrington is facing some severe fiscal issues, stemming from a
combination of declining state funding and significant “subvention” of resources under the
University’s implementation of Responsibility-Centered Management (RCM). In 2012,
Warrington generated $51.9 million in state appropriations and tuition. Under RCM, the College
paid $13.6 million in “taxes” to support the library, student services, etc., and an additional $18
million “subvention” (i.e., a transfer from the College to the University). After RCM weighting
and several other adjustments (see Appendix A), the College received a budget of $26.6 million
to cover on-book SCH costs of $41.3 million (Appendix A). The shortfall was covered by
revenue and reserves from entrepreneurial activities, contracts and grants, and endowment
earnings and gifts. Facing a long-term deficit, the College has already embarked on a faculty
downsizing strategy. (See Appendix A.) From its 2012-13 complement of 74 tenure track
faculty, the College is aiming for a long-term steady-state tenure track faculty size of 66. A
reduction of 8 tenure track plus 3 non-tenure track faculty will result in the elimination of
sections. Warrington currently generates $20.2 million a year in its entrepreneurial activities.
Should a significant downturn occur in the demand for working professional MBA education, the
College would be in a very vulnerable position.
The Warrington College’s strategic plan for 2013-2018 was created within the context of
its past success, future aspirations, and fiscal vulnerabilities. Under present conditions, effective
implementation of the plan will help ensure future success.
Mission
A key aspect of the planning process was to revisit the Warrington mission statement.
Ample discussion and “wordsmithing” by faculty, administrators, and key stakeholders resulted
in:
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The Warrington College of Business Administration’s mission is to build a better
society by creating influential research and educating tomorrow’s business leaders.
The mission emphasizes service to society, a key feature of a Land Grant university. The
activities through which the College achieves this global aim are research and teaching. These
two activities are highly complementary, indeed intertwined, and both are vital to the continued
excellence of the Warrington College.
Strategic Themes
Four broad strategic themes will guide the College efforts over the next five years:
•
•
•
•

Build and sustain financial strength
Invest in intellectual capital
Deliver high-quality educational programs
Build upon the College’s reputation for excellence

All the College plans rest on the ability to generate sufficient resources to compete
effectively with the best public business schools. Given the challenges associated with both state
funding cutbacks and university subvention of revenues generated by the College, it is
imperative that other sources of operating funds be identified and pursued vigorously. Because
of its strategic importance as an enabler of other initiatives, the financial strength theme is
considered first.
Build and Sustain Financial Strength
Due to ever-declining state support, the College has become increasingly “edupreneurial” in devising strong value-add programs and using technology effectively to generate
additional operating revenues.
The key driver of the College’s generation of non-state resources is the Working
Professional MBA program (WPMBA), at over $17 million a year. In addition, the College’s
array of high-enrollment Electronic Platform (EP) courses at the undergraduate level generate a
“surplus” of approximately $3.6 million (Appendix B) a year that is used to pay for smaller
sections at the advanced undergraduate level. Finally, the College’s set of unique specialized
master’s courses, while not profitable in an absolute sense under RCM, nevertheless are
advantageous in shifting some undergraduate student credit hours (funded at a lower rate) to
graduate credit hours. Expanding enrollments in these three sets of programs/courses will
improve the College financial picture. In particular, the WPMBA program is absolutely essential
to the College’s fiscal viability. Development activities currently provide $7.5 million a year in
operating revenue, and continued growth in that source of funding is critical as well.
Several specific objectives have been established that are directly pertinent to this
financial theme:
•
•
•

Fill all WPMBA cohorts to capacity (currently 80%)
Explore feasibility of an additional South Florida cohort
Maintain entering freshman business enrollment as a percentage of all UF freshmen at or
above national average (currently 13%)
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•
•
•
•
•
•

Expand Online BSBA enrollment (currently 150 degrees a year)
Expand number of business minors (currently 850 a year)
Utilize full capacity in specialized master’s programs
Expand number of combined undergraduate/specialized master’s degrees
Increase total donations 15% year over year
Increase alumni annual giving participation rate from 3% to 6%
Invest in Intellectual Capital

A second strategic theme is investment in intellectual capital. The College is very proud of its
strong research culture. To nurture it, the College must focus on attracting and retaining the very
best faculty and support them in ways to enhance their scholarly productivity. The College has
done a good job of providing ample faculty support (e.g., summer research grants). Another
primary facilitator of the College intellectual climate is the Ph.D. program. A key initiative,
therefore, is to devote more resources to the Ph.D. program, attracting better students, supporting
them better, and specifically encouraging joint research between Ph.D. students and faculty.
This will directly affect Warrington’s reputation academically, and will indirectly enhance the
College’s status through improved Ph.D. placements and post-graduation scholarly productivity.
Some specific intellectual capital objectives include:
•
•
•
•
•
•
•

Attract and retain the most productive scholars, at least as well as peer schools
Maintain faculty research support at or above peer school levels
Commit more resources to strengthening the Ph.D. program
Achieve Top-10 rankings across all business disciplines in publications in leading
scholarly journals
Establish faculty leadership that defines Warrington as a center of influence in the field
(benchmarked by publication and conference presentation frequency, journal editorships
and industry relationships)
Increase average annual number of top-tier journal publications co-authored by faculty
and Ph.D. students from 12/year to 18/year
Place 20-30% of Ph.D. graduates in AAU or equivalent institutions; place 40-50% in
Carnegie Very High Activity Research Universities or equivalent
Deliver High-Quality Educational Programs

A third strategic theme is the continuous improvement of the College educational
programs. The traditional MBA program will remain relatively small but highly competitive and
focused. The WPMBA program is quite large, highly ranked and very profitable. It is subject to
continuous improvement. The specialized master’s programs have expanded dramatically and
will be more rigorously assessed for performance and future expansion opportunities. The oncampus undergraduate program is a pillar of strength, both large and highly recognized
nationally. Continued emphasis on so-called “soft skills” will further enhance graduates’
placements, and the new Heavener School and Heavener Hall will dramatically elevate the
undergraduate experience. Depending upon the University’s posture, the Online BSBA program,
already very successful, is poised to further extend the Heavener “footprint” throughout the state.
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The use of technology to deliver both Internet MBA and Online BSBA degree programs is a true
hallmark of the College’s commitment to innovative instructional programs.
Among the specific objectives that have been established in this domain are the
following:
•
•
•
•
•
•
•
•
•
•
•

Generate 1,000+ undergraduate degrees annually, with 90% having definitive postgraduation plans (i.e., employment, graduate school, or professional school)
Strengthen career placement advising
Generate 1000+ graduate degrees annually
Benchmark MBA placements at graduation and 3-months-out against Top 30 MBA
programs
Develop systematic placement statistics and tracking of all specialized master’s degree
programs
Refine and focus all master’s curricula
Launch a College-wide teaching academy to enhance instructional quality
Strengthen rigor of student and faculty-peer teaching evaluations
Leverage research-active tenure track faculty with clinical and other teaching faculty
(within accreditation standards)
Enhance value-added soft skills training and experiential learning
Continue to lead nation in use of instructional technology (IMBA, EP courses, Online
BSBA)
Build upon College Reputation for Excellence

The Warrington College of Business Administration already enjoys elite status among the
world’s business schools, but its reputation can be further enhanced. With the naming of the
Heavener School of Business and the addition in 2014 of Heavener Hall, the business “campus”
will be complete. The next step will be to work diligently to foster a greater identity and sense of
community within and across the three schools under the Warrington umbrella.
Faculty and Ph.D. student research productivity will continue to increase. At the
undergraduate level, the entering freshman class will meet or exceed the UF entering class
average (e.g., high school GPA, SAT/ACT scores). At the graduate level, entering student
GMAT scores, undergraduate GPAs, and (for the MBA program in particular) average number
of years of work experience will increase. Entering student credentials, when combined with
faculty quality, curriculum refinement, and instructional excellence, will result in an improved
placement record at all levels and a concomitant boost in the national rankings. Warrington will
continue to be recognized and admired for its leadership in the creative application of
instructional technology.
This reputational enhancement will not happen automatically. The substantive initiatives
outlined in this plan must not only be well-executed; they also must be well-communicated to
relevant stakeholders. A College-wide communications plan must be developed and
implemented in order to reap the reputational benefits of Warrington’s excellent and improving
teaching, research, and service.
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STRATEGIC PLAN 2013--2018
Situation Analysis
The College of Business Administration at the University of Florida was founded in 1926. In
1982 the School of Accounting was established and subsequently named the Fisher School of
Accounting in recognition of a $6 million endowment. This was the first of several events that
propelled the College into its current status as a top 20 public university business college.
The second major event was the state university matching gift program and the establishment of
the Eminent Scholars Program in the 1980s. The Eminent Scholars Program resulted in the
eventual establishment of Chairs that allowed the College to attract outstanding faculty who
became the core of the College’s senior faculty for the next twenty-five years. This program,
coupled with the matching gift program and the Cortelis Facility fund, enabled the College to
attract resources to endow the College and Schools, establish endowed professorships and
programs, and construct two buildings, with a third on the way.
In the middle 1990s, the College was named the Warrington College of Business Administration,
and in the early 2000s the first of two privately funded buildings, Gerson Hall (the home of the
Fisher School of Accounting), was constructed.
In 2006, the Hough Graduate School of Business was established and planning began for Hough
Hall. In 2007, the Warrington College of Business Administration was approved by the UF
Trustees to be organized into three schools: the Fisher School of Accounting, the Hough
Graduate School of Business, and the (undergraduate) School of Business. These three schools
manage the College’s academic degree programs. In 2007, the College received approval to seek
private funding to name the School of Business and seek gifts to construct a School of Business
building.
In 2012, the Heavener School of Business was endowed, and planning for the construction of
Heavener Hall was begun. The new building, which will house the College’s undergraduate
programs, is targeted for occupancy in summer 2014. This will complete the College’s strategic
reorganization into three schools, five academic departments, several programs and centers, and
six buildings located on the historic part of campus.
We benchmark our performance against a peer group of fifteen public business schools, and we
have an aspirational group of three schools within this group. Our peer group is primarily
schools in the Southeast/Southwest from Virginia to Texas. At the undergraduate level, 95% of
our incoming freshmen are from Florida, whereas the percentage of Florida residents in our
graduate programs is approximately 75%. Undergraduates, specialized masters and weekend
professional MBA students are attracted by the high value of our degrees and our pre-eminent
academic standing within Florida.
Our environment is characterized by several threats and opportunities. The key opportunity is
our location in the state of Florida. With 18 million people, the nation’s third largest College-age
population, a limited supply of higher education options and limited quality competition, Florida
affords us a significant pool of high-quality applicants for the undergraduate, specialized
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masters, and working professional programs. In addition, the shift in student demand nationally
from the traditional MBA to working professional degree programs has produced a significant
opportunity for our non-resident degree programs. Rapid improvements in instructional
technology and increasing student acceptance of online learning models play to our experience
and capabilities in the use of the electronic platform and web-based curricula. These nonresident programs are a key component in our resource strategy. Finally, the large and loyal
Gator alumni base represents a valuable pool of potential donors.
The environment also is fraught with threats. The rapid growth in enrollments, combined with
extremely low in-state tuition and a tightening state higher education budget, has resulted in
sharp decreases in state support per student. This lack of funding, particularly at the
undergraduate level, has been offset by the non-state funded working professional degree
programs, but those programs are facing increased competition from out-of-state universities. A
second major threat is the state economy and tax structure. The economy, based on tourism and
services, has been among the hardest-hit in the nation by the recent recession and collapse of the
housing market. Florida’s tax structure, based primarily on sales taxes, produces considerable
volatility in state support. A third major threat is the current University subvention of state
funding and tuition revenues generated by the College (i.e., the redirecting of revenues generated
by College instructional activities to support other colleges). Whereas the College generates
approximately $52 million in state funding and tuition, the University captures all of those
resources and allocates only about $27 million back to the College, using the remainder to
subsidize other colleges on campus. This subvention, coupled with an expensive research
faculty, creates a significant cost gap, particularly at the undergraduate level. To close the gap
we have lowered costs via electronic platform delivery, minimized the number of business
classes taken in the degree, and, where possible, substituted graduate for undergraduate credits in
our degree programs. We have also used lecturers, post docs, and Ph.D. students to teach at the
undergraduate level, but not excessively.
The College’s strengths over the years are its people: we have excellent students, highly
productive faculty and staff, and loyal and supportive alumni. Other strengths are our utilization
of technology and our resultant ability to achieve significant scale in accessibility to our
curricula, a vibrant research culture, non-state revenue generation capabilities, specialized
masters and working professional degree programs, outstanding facilities (at the graduate level
and soon to come at the undergraduate level), and tenacious development activity. Our
weaknesses are extremely low tuition, the lowest funding per degree in our peer group, the
highest number of degrees per faculty in our peer group, very large undergraduate enrollments, a
need for faculty renewal across all departments, and over-reliance on off-book MBA programs to
generate necessary operating revenue. Finally, the Ph.D. program is under severe resource
pressure.
Going forward, uncertainty abounds. The State and University are dealing with significant
budget reductions and the high probability of even further cuts. The College needs to continue to
be entrepreneurial and seek mechanisms for greater self-sufficiency.
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MISSION STATEMENT
The College’s mission statement is integral to our strategic decisions. Most recently reviewed in
2006-2007, the mission was considered carefully again in this planning cycle. The previous
mission statement, which was in place 2008-2012, was:
The Warrington College of Business Administration serves students, businesses, alumni, and
government by providing educational and research programs that enhance leadership and
competence among business people and provide solutions to their greatest challenges. We
accomplish this mission by generating new knowledge through our research and disseminating
knowledge to our students and alumni as well as the academic and business communities of the
world.
The “new and improved” mission statement that resulted from this planning process is:
The Warrington College of Business Administration serves the state, nation, and world by
producing impactful research and by developing business leaders who embody the best in
ethical leadership and managerial excellence. Our innovative instructional programs teach
students to think critically and strategically, while embracing diverse perspectives and
preparing for an increasingly complex and challenging workplace. Our wide-ranging and
influential research provides thought leadership to academic, business, and governmental
organizations globally.
Feedback from the Business Advisory Council suggested that the revised mission was too wordy.
They pointed to the UC Berkeley Haas School mission, which was valued for its succinctness, as
a worthy model:
To develop leaders who redefine how we do business.
In response to this, a streamlined mission statement was developed and refined:
To build a better society by creating influential research and educating tomorrow’s
business leaders.
STRATEGIC THEMES
1) Deliver high-quality teaching programs that produce graduates who are valued by
employers and citizens who are valued by society
2) Invest in intellectual capital (through our highly selective, influential, and productive
faculty)
3) Build upon reputation of excellence
4) Build and manage sustainable financial and resource strength
GENERAL GOALS
In view of the College’s mission and current situation, a set of broad goals was identified that
serve as general guideposts for our activities over the next five years. Specific operational
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objectives and performance metrics in support of these broad goals will be presented in
subsequent sections of this document.
Achieve high national recognition among public AAU business schools. Although various
national rankings can be viewed as byproducts of our success in research and instructional
programs, they are also instrumental in attracting top quality faculty and students.
Maintain and enhance our education of high quality businesspeople. We must attract high
quality students and offer them high quality, relevant curricula that prepare them for a diverse,
global, and rapidly evolving marketplace. And, we need to facilitate their placement upon
graduation, launching them into rewarding careers.
Maintain a strong commitment to the College research culture. This begins with attracting and
retaining thought-leading faculty.
Enhance and manage the College’s fiscal position. Not only must we continue to identify and
capture new revenue sources, but we must also seek ways to deliver our curricula more
efficiently. We are currently at, or very near, the top of our peer group in the number of
undergraduate, MBA, specialized masters, and Ph.D. degrees granted annually. In addition, we
award a large number of business minors each year.
Lead in the use of innovative instructional delivery. Both the Online BSBA and Internet MBA
programs are cutting-edge and highly recognized. We need to maintain national leadership in
this arena.
Enhance our outreach to other relevant parties. We need to strive to improve our alumni
relations, actively seeking their participation. The College also needs to maintain its strong
alliances with educational institutions in other nations. Finally, the College should seek to
capitalize on the University’s thrust in technology transfer and the nearby Innovation Hub.
In order to develop specific objectives, strategies, and tactics in pursuit of these general goals, six
areas of effort were identified. Subcommittees then did the “heavy lifting” within each area of
activity to develop recommendations regarding the pursuit of the general goals outlined above.
The six areas, in the order in which they appear in subsequent sections of this plan, are: MBA
programs, specialized master’s programs, undergraduate programs, the Ph.D. program, research
and faculty, and outreach and development. Following these six sections is a summary of the
proposed metrics to be monitored to track progress, as well as an overview of the planning team
and process.
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MBA Programs
Brief Context
MBA program management engages in an annual planning process, which served to greatly
inform the present effort. To initiate the current analysis, the Director of the MBA Programs,
Alex Sevilla, provided the following information as well as excellent program insights and
guidance throughout the entire assessment process.
1) MBA Year In Review (FY10-11) – annual review document submitted to the College
each year
2) UF MBA Program Strategic Summary (2012) – document created for the MBA strategic
subcommittee. This document includes the following sections:
• Full-time MBA enrollment
• Working Professional MBA enrollment
• Rankings & Reputation
• Marketing & Branding
• Program Innovation
• Challenges & Opportunities
In general, the MBA program is being run by a first rate MBA program administrative team that
is very proactive in addressing both current and potential issues and opportunities. The strategies
and tactics the team has taken have served the MBA program and college very well. The detailed
recommendations below reflect some important current and prospective relative weaknesses in a
very competitive MBA environment. These areas were identified after a detailed discussion of
the strengths, weaknesses, opportunities and threats (SWOT) as perceived by committee
members and the MBA Program Director.

MBA Program
The MBA program currently offers both a traditional day program (TMBA) and a working
professional program (WPMBA). Within both of these programs, there are various platform
options. The traditional full-time MBA program currently has three options -- a two-year option
(22 months), a one-calendar year option (12 month, Option A), and an accelerated one-year
option (10 month, Option B) for those who have an undergraduate degree in business within the
past seven years.
The working professional MBA program also currently offers one- and two-year program
options depending on the applicant’s undergraduate degree and background. The WPMBA
programs are currently delivered in two platform options – a local platform (Professional and
Executive MBA) and a distance platform (Internet MBA). For the local professional MBA
platform, students attend classes in Gainesville one weekend per month on Saturdays and
Sundays (P1MBA:16 months, P2MBA: 27 months) or in South Florida every three weeks on
Saturdays and Sundays (Professional in South Florida MBA program: 24 months). For the
Executive MBA program, students meet for an extended weekend (Friday-Sunday) once a month
in Gainesville, with the 20-month program divided into five four-month terms.
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The WPMBA program also offers a distance platform delivery option, the Internet MBA
program, whereby students come to the Gainesville once per term (once every four months) for a
Saturday and Sunday. On Saturday the students end their term and take final exams or deliver
final presentations, while on Sunday they meet their new faculty members and begin their next
term (one-year Internet MBA program [16 months] for those with undergraduate business
degrees within the last seven years and two-year Internet MBA program [27 months] for those
who have varied undergraduate degree backgrounds).
Given the differences between the Traditional and Working Professional MBA programs, we
separate our analysis and recommendations by these two programs. Recommendations for each
program are detailed below.

Traditional MBA Program Recommendations:
Traditional fulltime MBA programs continue to receive a large share of attention by students,
employers, the media, and other important constituents within the state, nationally, and abroad.
Maintaining and increasing UF’s high quality traditional MBA program is therefore important.
The committee suggests actions in the following two key areas to maintain and further increase
UF’s Traditional MBA program strength and ranking. The two areas that need additional
attention are increasing MBA student career placement and redesigning the MBA program
curriculum to address changes in the competitive business environment and to better utilize UF’s
comparative program area strengths.
1. Improve MBA Student Career Placement
Solid student career placement upon graduation is important for maintaining and growing UF’s
Traditional MBA program ranking and for the recruitment and yield of top students. The typical
placement criteria tracked by the media for ranking purposes are the percent of MBAs placed at
graduation, percent of MBAs placed 3-months out, and the mean salary. While UF’s MBA
program ranks high on student input quality, the placement record has been somewhat lower for
a variety of reasons. The student placement problem is also of importance because UF’s MBA
program ranking will likely fall unless this issue is addressed.
Measurable Objective and Metrics: Increase Traditional MBA student placement with a target
that UF be rated consistently each year among the 30’s of U.S. News rankings. Specific
placement percentages are less useful since most MBA programs generally improve their
placement percentages when the hiring environment is good, and most drop when the hiring
environment is weak. To have UF’s MBA program consistently rate in the 30’s of U.S. News
rankings, the placement target requires that the program aim for the following tracked criteria:
•
•
•

% MBAs placed at graduation – in top 30 nationally (all schools)
% MBAs placed 3 months out – in top 30 nationally (all schools)
Mean salary – in top 50 nationally (all schools)
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NOTE: If the MBA program chooses to follow a strategy where it reduces GMAT and/or GPA
points from its currently defined targets (i.e., 675 GMAT, 3.5 GPA) to pursue stronger work
experience MBA candidates, the above percentages should reflect this strategic change –
requiring a move into the top 20 on the placement measure and top 40 on the salary measure.
The tradeoff strategies must be aligned accordingly.
Strategy/Tactics: To achieve the targeted placement objectives, the MBA program should
reconfigure the MBA placement office and adjust the MBA curriculum to further enhance the
marketability of UF MBA students. Below are some additional tactical details to help achieve the
increased placement objective:
•

The Hough Graduate School of Business Career Services office is currently going
through a reconfiguration and hiring of new career office personnel. When these
reconfigurations are fully in place, they should help with the objective of increasing
MBA student placement. Each year, the MBA program has approximately 75 graduates
seeking jobs and 25 students seeking internships. To be successful in increasing MBA
student placements, the MBA program should have a direct, one-on-one relationship with
each and every MBA student – knowing what they are doing to achieve their placement
objective, providing guidance on their placement objective, and helping to facilitate their
placement objective on a regular basis. A dedicated, personal, passionate, and proactive
career services office working with similarly motivated MBA students will help increase
MBA student placement.

•

In addition to career office reconfigurations, the MBA curriculum should be redesigned
to reflect market changes in the knowledge and skills required by today’s increasingly
competitive and changing business and career environment. The MBA program is in the
process of redesigning its curriculum to reflect these market changes, with the specific
curriculum changes discussed in more detail below. In a nutshell, the working curriculum
changes entail redesigning the current MBA concentrations into five main channels (i.e.,
Finance, Marketing, Strategy/Consulting, Supply Chain Management, and Management)
that feed into five specialist career channels (i.e., Globalization, Healthcare, Technology
and Innovation, Leadership, and Real Estate). The above changes are consistent with
current and prospective comparative advantages that the College of Business and UF
have in these areas and also provide an increase in experiential learning opportunities.
The following tactical details are important in linking the career placement objective with
the curriculum changes:
o Once the curriculum has been redesigned, the MBA program team plans on
creating strong corporate development branding campaigns for each specialist
career track.


The aim is to have 8-10 elite corporate relationships with MBA-hiring
employers per career track that will hire UF MBAs each year, with the
number of relationships contingent on number of students interested in
each track
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The corporate relationships can be viewed as partnerships, where the
MBA program works closely with each firm, adding value in multiple
ways through experiential initiatives (internships, co-ops, consulting
projects, practicums, mentor programs, case competitions, job shadowing,
connections to faculty/academic research, etc.).
The proposed experiential learning opportunities will also yield stronger
corporate ties, more prepared, qualified, and capable job seeking UF
MBAs, as well as job offers from companies satisfied with UF’s MBA
product. The proposed experiential learning area will also require
collaboration with College of Business faculty who will serve as project
mentors and an important interface between the College and the
companies on the consulting projects. Dedicated resources either in the
form of direct faculty compensation or teaching credit will be important in
fully developing the experiential learning initiative. Peer schools such as
Minnesota and Michigan pool substantial resources into this area.

The traditional MBA program does not have a large number of students to place each year.
However, to increase MBA student placement, it is important that the College have a solid and
proactive graduate career service office, a first rate MBA curriculum that is on the cutting edge
and meets the needs of firms, and experiential learning opportunities that enable UF MBA
students to gain firsthand experience and exposure in an increasingly competitive business
environment. With the above changes in place, it is possible to more effectively do the following
to increase MBA student placement for those MBAs who have varying levels of work
experience:
•
•
•
•

Work with all MBAs to find solid internships and experiential
learning/consulting opportunities that can likely lead to job offers and
placement.
Work with MBA students who have the strongest work experience to
secure premium, high paying job placements – early in the cycle as
frequently as possible.
Work with MBA students who have a solid level of work experience to
secure good job placements – strong starting point for post-MBA career.
Work with MBA students who have more limited work experience or who
are major career changers to secure a job – likely an “entry level MBA”
hire reflecting their experience.

o Given the importance of MBAs securing good jobs for MBA ranking purposes
(which affects student applications, yield rates, recruiting, cross-program
recruiting, etc.), this more limited work experience group should receive
particular time and attention to insure that there is a calibrating of expectations,
crafting of job search strategies, maximizing of realistic job opportunities, and
pushing of these students to execute. The MBA program would take a minor hit
with salary (i.e., with the “entry level MBA” jobs), but the greatest opportunity to
improve the MBA program’s ranking is by having all MBAs placed at graduation.
Note that recruiting candidates with stronger work experience is possible, but this
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will yield lower GMAT and GPA scores and will in turn require higher placement
outcomes.
2. Redesign MBA Program Curriculum
We recommend that the MBA curriculum be redesigned to better address changes in the
increasingly competitive business environment and to better utilize the College’s and UF’s
current and prospective comparative advantages while minimizing the overstretched and limited
college resources. These proposed curriculum changes will also enhance UF MBA student
placement outcomes.
Measurable Objective and Metrics: Redesign the MBA curriculum to reduce the number of
concentrations offered and focus resources and strategy around a smaller, more sophisticated set
of content areas. The focus areas will be selected based on the College’s ability to recruit a viable
number of students into each area, provide requisite depth of high quality academic content,
provide requisite depth of high quality experiential learning opportunities, and place MBA
students into attractive jobs prior to graduation. The working idea is to redesign the current MBA
concentrations into five main channels (i.e., Finance, Marketing, Strategy/Consulting, Supply
Chain Management, and Management) that feed into five specialist career channels (i.e.,
Globalization, Healthcare, Technology and Innovation, Leadership, and Real Estate).
• Review and Adoption Timeline of MBA Curriculum Redesign: May 2013
Strategy/Tactics: To achieve the targeted MBA curriculum redesign, the MBA program sought
input on its working plan from the College, Graduate Business Career Services, MBA
Committee, MBA Advisory Board, and Academic Unit Heads in spring of 2012. The MBA
program plans to on create and develop the final structure and content by fall 2012. In the fall of
2012 and spring of 2013, the MBA program plans on promoting their redesigned program in
their recruiting efforts and with corporate partners.

Working Professional MBA Program:
UF’s WPMBA programs have grown considerably over time with the solid efforts and guidance
of the MBA program’s administrative team that has promoted and developed a variety of
programs and delivery platforms that fill important student and employer needs in the MBA
market. The WPMBA programs have filled this market need while increasing program quality
over time as evidenced by several of UF’s WPMBA programs receiving national and
international recognition. At the same time, persistent State funding problems as well as UF
funding distribution and allocation issues have made the WPMBA programs an increasingly
important funding source for the College. We suggest actions in two main areas – maintaining
program quality and student quality. We also recognize the balance of these programs as an
important funding source in an environment with shrinking state and university funds.
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1. Maintain WPMBA Program Quality
The College has levered-up its limited faculty size in creative ways to generate considerable
economies of scale in teaching, while maintaining solid program rankings. The challenge going
forward is maintaining program quality rankings in an environment with stretched resources.
Measurable Objective and Metrics: Maintain current working professional UF MBA rankings
for those programs that are ranked, focus on enhancing dimensions that can result in a higher
ranking for existing ranked programs, and prepare approaches for maximizing rankings of
programs that are not currently ranked but will likely be ranked in the near future. As with the
traditional MBA program, the WPMBA program should strive to be ranked commensurately
with its peer institutions.
Strategy/Tactics: Continue to allocate the College’s teaching and other resources to maintain
rankings. Potentially grow programs that generate the greatest net revenue and those that have
significant prospective demand (e.g., creation of a second IMBA cohort), while reducing or
eliminating those that yield lower net revenue and/or have low prospective demand.
2. Maintain WPMBA Student Quality
The WPMBA program continues to recruit high quality student cohorts across its varied
programs each year. At the same time, there are growing challenges to recruiting consistently
high quality WPMBA students. These challenges include UF’s location, price increases in the
WPMBA program, declining corporate reimbursements, and competitive pressures both within
and outside the state – including increasing numbers of distance programs and other programs
moving into the state as well as decreasing interest and demand nationally for graduate business
education/softening of professional and traditional MBA markets. With these headwinds, the
challenge is maintaining WPMBA student quality while also maintaining the size of the
WPMBA program.
Measurable Objective and Metrics: Maintain current professional MBA student quality. Use
recent average GMAT, GPA, work experience, and salary figures as a benchmark. As with the
traditional MBA program, the WPMBA program student quality should benchmark
commensurately with that of its peer institutions.
Strategy/Tactics: Continue to recruit high caliber WPMBA students by providing necessary
resources to UF’s WPMBA recruiting team, providing incentives to employers such as quantity
discounts, vetting admitted students through the accelerated pre-program course reviews (boot
camp), growing programs that have higher student demand, and providing innovative program
changes (e.g., iPad set-up in distance program).

Summary
Both UF’s traditional and working professional MBA programs are being run by a first-rate
MBA program administrative team. The detailed recommendations that we raise in the report
reflect what we believe are some important current and prospective relative weaknesses in a very
competitive MBA environment. Our specific recommendations and metrics for each program
are listed below:
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Traditional MBA:
1. Increase MBA Student Career Placement
•
•
•

% MBAs placed at graduation – in top 30 nationally (all schools)
% MBAs placed 3 months out – in top 30 nationally (all schools)
Mean salary – in top 50 nationally (all schools)

2. Redesign MBA Program Curriculum
•

Review and Adoption Timeline of MBA Curriculum Redesign: May 2013

Working Professional MBA:
1. Maintain WPMBA Program Quality
•
•

Maintain working professional UF MBA rankings for those programs that are ranked
Rank commensurately with peer professional MBA programs

2. Maintain WPMBA Student Quality
•
•

Maintain professional MBA student quality using recent average GMAT, GPA, work
experience, and salary figures as a benchmark
Rank commensurately with peer professional MBA programs

Given the role of the WPMBA programs as an important funding source for the College in an
environment with shrinking state and university funds, the WPMBA recommendations should be
viewed as a longer term target rather than requiring any short term or immediate adjustments.

Specialized Master’s Programs
1.

Overview

Currently the Warrington College of Business and the Fisher School of Accounting offer eight
specialized Master’s programs (henceforth simply MS or MA).
-

MS in Finance (MSF) and MS in Real Estate (MSRE) offered by the Finance department,
MA in International Business (MAIB) and MS in Management (MSM) offered by the Hough
Graduate School of Business,
MS in Information Systems and Operations Management (MS ISOM) offered by the ISOM
Department,
MS in entrepreneurship (MSE) offered by the Center for Entrepreneurship and the Finance
Department and
Master of Accounting (MAcc) and JD/MAcc offered by the Fisher School of Accounting
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The Economics and Marketing departments do not offer formal MS or MA programs.
Each program, with the exception of MSE, MAIB, and MSM, is managed independently,
typically by the associated department chair and/or a program coordinator. Consequently, unlike
our MBA programs, admission practices, student profiles, and curriculum vary across programs.
This independence is necessary and is perhaps the main reason for the success of these programs.
However, certain programs can benefit from economies of scale while others can benefit from
adopting some of the best practices across programs to improve quality. Based on this
observation, recommendations are offered in four main areas:
(1) program quality,
(2) student quality,
(3) placement, and
(4) prospective markets and growth.
These areas were identified after a detailed discussion of each program’s strengths, weaknesses,
opportunities and threats. Some of the recommendations below might point to initiatives that are
already in place. Our aim is not to critique what is being done now, but rather to focus on what
each program should consider having in place going forward to sustain a quality program.

2. Program Quality
Currently there are no consistent rankings of MS programs as there are for MBA programs.
However, it seems likely that some programs will be evaluated by publications such as Business
Week and U.S. News and World Report in the near future. Regardless of how things develop ,
WCBA should standardize data collection and establish some initiatives to promote quality. As
with other WCBA programs, all MS/MA programs should strive to be in the group of top quality
programs among peers. Below we summarize actions each program should consider to sustain,
improve, and track quality.

2.1.

Establish advisory boards

Feedback and support from graduates as well as businesses hiring them are important. Whether
this interaction is formalized as a board or the program relies on a network of alumni and
interested businesses, an advisory committee or a similar entity can be useful in several ways: (1)
They provide a forum in which the program coordinator can promote the program’s positives; (2)
they represent firms that are more likely to hire our graduates; (3) they provide valuable
feedback on curriculum and suggest potential updates, and, perhaps most importantly, (4) they
provide funding to the program. We recommend that any program without an advisory board
consider establishing one as soon as possible.

2.2.

Sustain or improve curriculum quality

Because curricula vastly differ from program to program we cannot make specific
recommendations. However, each program should maintain a list of elective courses their
students can take from other programs. Lack of electives is one of the biggest sources of
discontent among students.
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From time to time, it might be necessary to redesign an existing course or offer a new course,
especially for cross-disciplinary programs. We recommend the college reserve funds for
innovative course development to be awarded on a competitive basis, similar to the summer
research grants. Alternatively, release time can be awarded to faculty undertaking such an effort.
The college should dedicate resources to improve the classroom experience of students by
supplementing lectures with additional activities such as problem sessions, discussion sessions
and office hours. All these activities require teaching assistants in addition to the instructor’s
efforts. Given that most PhD students have other teaching commitments, few of them are
available to help with MS/MA courses. Historically, there have been limited resources to hire
MS/MA students as teaching assistants. Maintaining a pool of assistantships for the MS/MA
programs will help fill that void.

2.3.

Control Program size

The size of each program varies as a function of the program’s mission and the faculty size. All
programs strive to offer the largest program possible without sacrificing quality, which we term
the right size. The right size allows for a more personalized experience for each student, from
classroom experience to career services. To understand what resources it takes to offer a quality
program across different fields, each program should track program size, average class sizes and
the student-faculty ratio per year (in line with AACSB requirements using AQ/PQ as the
subcategories in faculty size computations). These statistics are easy to collect and should be in
the set of metrics each program reports to the dean’s office. The expected outcome of this data
collection effort is to help determine a sustainable program size.

3. Student quality
Student quality, even in the same program, can vary year to year. It is easier to admit high
quality students when a certain degree is sought after by a large population. It is also easier to
attract high quality students once the program has a long history of admitting good students
(perhaps another measure of program quality). It is, therefore, in the best interest of all programs
to improve student quality. There are several things each program and the college can do to keep
student quality high.

3.1.

Each program should create a student recruitment plan.

While all programs already have student recruitment plans, we emphasize it because it is
essential for attracting good students. Especially when enrollments are down, it is necessary to
promote the programs actively. This would allow all programs to smooth out some of the
fluctuations. Each department chair and coordinator would have to commit time to this effort,
and we suggest that WCBA dedicate additional resources to support this effort. The recruitment
plan should identify target demographics, potential markets, and recruitment events to be
conducted annually in these markets. Each program should submit a written recruitment plan to
the Associate Dean in charge of graduate programs.

3.2.

All programs should establish rigorous admission criteria.

Obviously, all programs strive to admit the best students possible and already have criteria in
place to do this. However, when enrollments drop (perhaps due to national or international
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trends), programs tend to lower admission standards to keep the incoming class size stable. We
realize that this is sometimes necessary but we suggest that all programs track and report student
quality measures such as average GMAT (or GRE) scores, undergraduate GPA, undergraduate
rank, and average work experience of students. We are hesitant to suggest minimum thresholds
for these numbers. However, we believe that all programs should show an upward trend in these
statistics during the next five years, consistent with college objectives and the rankings of our
peers, while keeping program sizes stable. Each program should submit specific written
admissions criteria to the Associate Dean.
Some skills necessary for success in an MS program, such as communication skills, are better
observed by direct interviews. We recommend that all programs consider interviewing
candidates, assuming that it is feasible given the program’s resources. Given today’s technology,
this can be easily done through Skype. In certain cases, sending a representative to high volume
markets to interview a batch of candidates is a plausible alternative.

3.3.

International versus domestic student mix

This is perhaps the hardest issue to deal with for some programs but it must be tackled.
Admitting international students increases the student pool and, in theory, helps improve student
quality. To the extent that we can attract top international students, an increasing ratio of
international to domestic students is not an issue; it enhances the classroom experience for all
students. In addition, given that the college mission emphasizes “preparing our students for the
global marketplace,” it is consistent with the mission. Out-of-state tuition also generates
additional revenues for the college. However, there is one undeniable downside that manifests
itself in weaker placement statistics. We do not have a specific recommendation, but we believe
each program should have a policy in place to address this.

4. Placement
The percentage of students employed at graduation is perhaps the most important measure of
program quality since it is a market-based verification of the program’s quality. All programs
have mechanisms in place to help students with placement either through career services or
through their own channels.
We believe career services can take a leadership role by standardizing and coordinating data
collection with all programs. Each program already does and should continue to track and report
salary before attending the program, salary after completing the program, company hiring the
student, and the description of the position for each graduate. We also believe exit interviews
with graduating students provide valuable feedback and recommend that all programs consider
having one in place by the spring of 2013. In addition, career services can take a supporting role
in educating recruiters about the programs’ specifics, especially for cross-disciplinary programs.
As discussed earlier, some programs have seen growth in international student numbers. Because
it is harder to place international students in domestic markets, each program should either limit
the number (for example, the MBA program caps it at 15%) or start tracking international
student placements. Most international students who go back to their home countries are
employed soon after graduation. Tracking and reporting that number would be a very effective
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marketing tool. A cohesive college-wide effort to track international placements would be
beneficial for all programs.

5. Prospective Markets and Growth
As discussed earlier, specialized master’s programs are managed fairly independently, and each
program is best informed about local trends that affect demand for existing programs as well as
potential new programs. Because of this, we do not suggest a specific set of actions, but we do
provide a few observations.
With eight programs in place, WCBA has good coverage across functional areas as well as joint
programs such as MAIB, MS Entrepreneurship and MSAcc/JD. Given that Gainesville has large
medical, dental, pharmacy and nursing schools, a Healthcare Administration program is a
possibility. Most healthcare staff lack management training and we believe there is a market for
this degree. In addition, a degree designed around the Retail Center is another possibility. We
recommend that the Dean’s office take the initiative in starting a conversation about these
programs.
Another dimension in which WCBA can grow MS/MA coverage is by entering international
markets. This can be accomplished by accepting more international students, or by moving to an
online platform. Given the success of our online MBA program, this might be an option for some
MS programs. However, growing the size of existing programs should be tightly linked to
faculty availability and overall student to faculty ratios, whether faculty teach in these programs
in-load or out-of-load. And, as mentioned in an earlier section, such prospective international
growth must be accomplished very selectively, with both program quality and placement quality
preserved or even enhanced.

6. Summary
As discussed earlier, MS/MA programs in WCBA are highly independent, and this independence
has worked to the benefit of the college. However, it is in the college’s best interest to track
specific measures of progress and coordinate some activities such as elective course offerings
and placement efforts. We recommend that the Dean’s office dedicate sufficient resources to
streamline data collection across all programs. In addition, resources should be committed to
assistantships, curriculum redesign, and recruitment and placement efforts.
Because our MS programs vary vastly in terms of size, student profiles and curricula, we are
hesitant to suggest specific thresholds for data collected or deadlines for action. Nevertheless, we
recommend the following specific actions be taken.
-

All programs should create an advisory board (or a similar entity) that actively supports
the program. By support we mean financial resources, as well as feedback about the
curriculum and student quality.
The college should create a limited number of assistantships and/or scholarships to attract
high quality MS students.
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-

The college should create a program to support innovative course design. This can be in
the form of competitive grants or release time.
Each program should create a student recruitment plan, specifying how they plan to
attract top quality students.
Each program should create a plan to manage international student enrollment and
placement.

We propose the following metrics to track student and placement quality.
-

Each program should standardize placement data collection at graduation and three
months out. The data collected should include:
o Salary before the student attended the program (if applicable)
o Number of job offers received per student
o For each job offer, the company, position and salary.

-

Each program should collect data on GMAT scores (and TOEFL if applicable),
undergraduate rank and GPA, graduation GPA, and work experience for each cohort.
We also recommend that each program benchmark these numbers against peers to the
extent possible.

Overall program quality, and improvements in program quality, are reflected in these metrics
collectively. Good programs attract good students, and good programs have good placement
statistics. If agreed upon, progress towards implementing these recommendations, as well as
aggregation of suggested metrics, should be handled by the Dean’s office and the Specialized
Graduate Programs Committee.

Undergraduate Program
Brief Context
As a starting point to discuss the current state of affairs, Brian Ray, Director of the Heavener
School of Business, provided the committee with a PowerPoint presentation that was part of the
introduction to a planning retreat that was conducted in Summer 2011. The general consensus is
that the School of Business has outstanding students, solid academic programs, and a very
capable student services staff.

Mission Statement
The School of Business (SB) serves undergraduates and the greater community by delivering
educational programs that provide a foundation for responsible participation in business, the
professions, and government. The School of Business enhances the undergraduate experience
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through global educational endeavors, innovative career and leadership programs, and
professional internship experiences.
Objectives, Metrics, and Strategies
Freshmen Recruitment
At the University of Florida, an admitted freshman has the ability to choose any major s/he
wishes. Prior to Spring 2011, the college did not reach out to the 11,500 admitted freshmen,
approximately 6,600 of whom usually matriculate during the Summer B and Fall terms. In
Spring 2011, the undergraduate advising staff implemented an aggressive recruiting campaign to
all admitted freshmen. The campaign resulted in 17% more freshmen choosing business or
accounting in Fall ’11 (628) vis-à-vis Fall ’10 (537). During the Fall ’11 term, the staff reached
out to students whose major was “exploratory/undecided.” This strategy was also successful. The
number of business/accounting freshmen was 35% higher in Spring ’12 (733) vis-à-vis Spring
’11 (541). The following two objectives build on this newfound success in convincing freshmen
of the college’s outstanding academic and professional development programs.
#1 Freshmen Recruitment: The percentage of admitted freshmen selecting business/accounting
at UF will equal or exceed the national average.
• Raise awareness of business major
--Send email to all new admits
--Send postcard to students indicating interest in business
--Phone calls to preview students
• Proactive outreach to admitted students
--Warrington Welcome
--Preview information sessions
#2 Freshmen Qualifications: The average SAT and high school GPA for business/accounting
students will meet or exceed the average for all UF freshmen.
• More specific targeting of high SAT/GPA admits
• Emphasize program quality in all messaging
The Online Business Program
Since its inception in 2002, the Online Business Program has seen a great deal of success. The
program provides all citizens of Florida with access to a nationally-ranked undergraduate
business degree. As of Fall ’11, over 750 students have graduated from the program. Each
semester, the cohort of online program graduates consistently scores in the top five or top ten
percent on the ETS Major Field Test in Business. And although it can be shown that the
program’s participants have had a high degree of academic success, enrollment patterns across
the state have not met expectations. For example, 48% of the program’s 550-plus currently
enrolled students are in north central Florida (Jacksonville, Gainesville, and Ocala). As a
contrast, only 20% of currently enrolled students are from the I4 corridor (Daytona, Orlando, and
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Tampa). A very disappointing 8% of students are from South Florida (Palm Beach, Broward, and
Miami-Dade counties). It is clear that the Online Program staff needs to work on increasing
enrollments in Florida’s major population centers.
#3 Program Growth: Grow enrollments in the Online Business Program, particularly in large
population centers (e.g., I4 corridor, South Florida).
• Targeted promotional campaigns
• Possible rebranding to avoid confusion with correspondence courses
• Repurpose the shared positions in Orlando and South Florida
• Improve stability and quality of course offerings
• More systematic training/orientation of new instructors
Degrees Conferred
The Warrington College of Business Administration consistently ranks among the top of its peer
group in the annual conferral of undergraduate degrees (e.g., UF 1,377, Ohio State 1,394,
Indiana 1,343, Texas 1,059, Illinois 740, Washington 673). The college is clearly at the top of its
peer group with regard to undergraduate degrees conferred annually per faculty member (e.g.,
UF 14.1, Ohio State 12.2, Indiana 7.2, Washington 6.5, Texas 6.1, Illinois 5.0). The following
objective is focused on maintaining this high level of productivity.
#4 Degrees Conferred: Be among the top of our peer group in baccalaureate degrees conferred.
• Monitor trends among peers
• Maintain current levels of retention and graduation
Access to Business Courses for Undergraduates outside WCBA
The college’s electronic platform courses allow many nonbusiness majors to take courses across
a variety of business disciplines. In fact, many of the introductory courses offered by the college
have enrollments that are made-up of over 60% nonbusiness majors. Electronic platform courses
also provide the opportunity for all of the university’s undergraduates to minor in business,
something that is not possible at any of Warrington’s peers. The following objective is focused
on maintaining a high level of student access for nonbusiness majors.
#5 Business Education for Undergraduates outside WCBA: Sustain access to introductory
courses across a wide-range of business topics/disciplines.
• Promote the various business minors
• Promote summer availability of EP courses
Career and Graduate School Preparation
During the past three years, the School of Business has made significant progress in reorienting
its student services programs from an academic advising model to one that is focused on the
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exploration of career and graduate school options. For example:
• The current junior class is required to complete an internship prior to graduation.
• The academic advising staff was restructured into career coaching teams focused on academic
majors (three for finance and ISOM, two for marketing and economics, and two for management
and BABA students).
• Each academic advisor completed a credentialing program to achieve the professional
designation Global Career Development Facilitator.
• A peer-driven career coaching program was developed that focuses on the junior class and
securing internships. These initiatives have shown promise. After four straight years of receiving
a grade of “B” for career services in Business Week’s annual student survey, the college has
received a grade of “A” for three consecutive years. The following objective is focused
on building on these recent improvements.
#6 Career and Graduate School Preparation: 90% or higher with definitive post-graduation
plans.
• Continue to require an internship/study abroad
• Encourage multiple internships
• Expand career coaching
• Expand peer mentoring programs
• Do a better job of engaging alumni and corporate partners
#7 Enhance the undergraduate experience: With Heavener Hall opening in 2014, the
Heavener School of Business will have its first real “home”; we need to use that physical space
to enhance Heavener students “sense of place” and belonging. This can be assessed in exit
interviews with scales measuring satisfaction and perceptions of the nature of the undergraduate
experience.

Ph.D. Program
Note: This section draws heavily on the November 1, 2011, Doctoral Program Improvement
memorandum from John Kraft to Joe Glover.
The Ph.D. program is a benefit with costs. The Ph.D. program is a benefit because its presence
enriches the research environment of the College. Quality Ph.D. students encourage faculty to be
current, active, and productive. Of course, these benefits come with a cost. A Ph.D. program
requires considerable faculty time to instruct and mentor the students. There is also a financial
commitment to a student that approaches $200,000 over five years of training, when stipend and
tuition costs are considered.
The goals of our Ph.D. program recognize the importance of the intellectual benefits provided by
the program. The goals include:
1. To admit high quality, research-oriented Ph.D. students.
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2. To collaborate with Ph.D. students to enhance and sustain the research productivity of our
faculty.
3. To produce Ph.D. graduates who make a lasting contribution to knowledge.
4. To use the quality of our Ph.D. program as a recruiting tool when making new faculty hires
and as a retention tool for existing faculty.
In light of our goals, we need to improve the Ph.D. program. We start with an assessment of the
Ph.D. program followed by a discussion of specific measurement metrics. We then discuss the
resources (costs) needed to increase performance on these metrics.
Quality of Admissions
First, we assessed of the quality of the Ph.D. students that were admitted into the College in Fall
2011. For each business department, we listed the GMAT scores of the applicants that accepted
or declined an offer for Fall 2011 admission, the stipend amount we offered, and the schools that
we competed against when recruiting the student. We also listed the ranking of the competing
schools (based on the UT Dallas metric of research productivity for the department in the
preceding five years) when possible. The GMAT scores of entering students are quite high.
There is considerable variability in the degree to which the admitted students were pursued by
other top Ph.D. programs.
Research Productivity
A vibrant Ph.D. program enhances and sustains the research productivity of a faculty. We used
the College’s standing list of top-tier journals to assess faculty productivity and student
participation in this productivity during the time period 2006 – 2010. Student participation was
defined as projects that were started while the student was enrolled in the Ph.D. program and that
were published within 4 years of graduation. Across the College, 44% of our top-tier journal
publications over that 5-year period were produced with graduate students.
Contribution to Knowledge
We use two metrics to assess if Ph.D. graduates are making a lasting contribution to knowledge.
The first metric is job placement. Graduates will have the best opportunity to create and
disseminate knowledge if they accept employment in a research-oriented academic institution.
Our metric for a quality placement is the Carnegie Foundation list of Doctoral Granting
Institutions with a RU/VH designation (very high research activity). The College also strives to
place students in the 62 AAU universities, a more prestigious and restrictive list than Carnegie.
We analyzed the total number of graduates, Association of American Universities placements,
Carnegie Foundation university placements, and placements in accredited academic institutions
for the five year period 2007-2011. The College is fairly effective at placing students in Carnegie
Foundation universities, the exception being ISOM. The College is effective at placing students
in academic research institutions.
Our second metric of Ph.D. program contribution to knowledge is our graduates’ tenure at AAU,
Carnegie, and academic research institutions (or equivalent). We use tenure eligible post-1992
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graduates to compute our numbers. The year 1992 was selected as the start date because we have
accurate graduation data as of this date. We note that this is a measure of program success, as
opposed to an actionable goal.
Measurement Metrics and Goals
1. Increase the quality of enrolled students. Our departments vary in their productivity and in
their standing within their specific discipline. Departments should strive to admit Ph.D. students
that are attractive to (1) peer departments or (2) departments that are a level better in productivity
or standing (“better” departments). Specific goals are: a. 50% of our 2014 entering class should
be students that were recruited by peer or better departments within their respective discipline.
b. 65% of our 2016 entering class should be students that were recruited by peer or better
departments within their respective discipline. c.75% of our 2018 entering class should be
students that were recruited by peer or better departments within their respective discipline. We
prefer not to set specific GMAT score guidelines for recruitment. Above a certain level, the
GMAT is not an accurate predictor of graduate student success (it does not measure motivation,
experience, creativity, etc.). The competition for a graduate student is a better indicator of the
potential of the student (i.e., it is the market’s assessment of the potential of the student). Thus, to
the extent practicable, we will monitor the competition for each student as one indirect measure
of the quality of the students we are admitting into our program. Other more traditional
measures of input quality will be used as well, such as GMAT/GRE scores and GPAs.
2. Collaborate with Ph.D. students to enhance faculty productivity. The College published 143
top-tier articles in the period 2006-2010. This represents an average of 28.6 articles per year.
Sixty-three (12.6 per year) of these articles were joint-authored with doctoral students (see Table
2). Specific goals are: a. To average 32 top-tier journal publications per year in the 2014-2015
time period. The additional publications per year are anticipated to be a consequence of
increased publications co-authored with Ph.D. students (average of 15 per year).
b. To average 35 top-tier journal publications per year in the 2016-2017 time period. The
additional publications per year are anticipated to be a consequence of increased publications coauthored with Ph.D. students (average of 18 per year).
c. To average 38 top-tier journal publications per year in the 2018-2019 time period. The
additional publications per year are anticipated to be a consequence of increased publications coauthored with Ph.D. students (average of 21 per year).
3. Place Ph.D. students in tier one research institutions. The College placed 70 Ph.D. students in
the 2007-2011 time period. Ten of these students (14%) placed at AAU institutions and 21 (30%)
placed at Carnegie Research institutions. a. 20% of our 2011-2015 placements to be AAU or
equivalent institutions and 40% of our 2011-2015 placements to be Carnegie or equivalent.
Equivalent placements adjust for the fact that there are international institutions that are part of
the top 50 research institutions in business (e.g., HKUST, LBS, University of British Columbia,
Tilburg, Erasmus, National University of Singapore) but are not included in the AAU or
Carnegie lists. b. 30% of our 2013-2017 placements to be AAU or equivalent institutions and
50% of our 2013-2017 placements to be Carnegie or equivalent. c. 40% of our 2015-2019
placements to be AAU or equivalent institutions and 60% of our 2015-2019 placements to be
Carnegie or equivalent. This is our steady state goal.
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Note: The above are seen as “stretch goals”. Our student input quality, volume of joint
publications, and placements need to be benchmarked against peer school performance.
4. Monitor the tenure success of our graduates. This is a non-actionable performance metric, so
we set no specific goals.
Resource Recommendations
Increase stipend amounts and research support in the Ph.D. program. Increasing stipend
amounts and research support will allow the College to attract higher quality Ph.D. students and
to more effectively compete with top schools for talented applicants.
Provide adequate support budgets for each department. Historically, departments have
supported their Ph.D. infrastructure (e.g., computing resources, lab space, data sets, recruiting)
by admitting fewer students and using the money from the vacant lines to purchase the necessary
support. The current model allocates Ph.D. lines for admitted students. This system will not be
effective if there are not infrastructure support dollars in addition to the research funds supplied
to each student. We recommend support dollars of $100,000 per year.
Minimize Ph.D. student teaching obligations, and maintain a focus on research. Ph.D. students
trade off teaching effort against research effort. While it is important for all Ph.D. students to
teach prior to entering the job market, so as to illustrate that they have developed this skill, we do
not want the Ph.D. program to be considered a source of labor. Viewing Ph.D. students as
classroom labor is counterproductive to the goals of the program. Moreover, teaching is a
function that can more effectively be accomplished with other employees (e.g., post doctorates,
lecturers). Thus, we recommend that students teach at least one, and no more than two, sections
during their first four years in the program. In the event a student is asked to teach two sections,
these sections should be the same course preparation taught in the same semester. Fifth year
Ph.D. students should teach two or three sections in their non-interview semester.
Adopt strict quality standards. Enforce these standards. The financial investment in a Ph.D.
student is substantial. Tuition waivers, stipends, and faculty time translate to a training cost that
is in excess of $200,000 per student. Like any other job, a student must perform at or above a
predetermined standard to remain in the Ph.D. program. Performance standards can be absolute
as well as trend-based (i.e., how quickly the student is moving up the learning curve).
Departments are expected to treat each Ph.D. line as valuable and to counsel underachieving
students out of the program.
Monitoring
An assessment of Ph.D. program performance should be made every two years for the next ten
years, beginning with the admissions for fall of 2012. A two year window is appropriate because
some of our departments admit every two years, because funding will improve over time, and
because the positive effects of improved admissions will not be realized for three to five years
after the admissions.
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Research & Faculty
At an AAU university like UF, faculty productivity and scholarly research are inextricably
intertwined. The reputation of the Warrington College rests heavily on our scholarly
productivity. Fortunately, the College has fostered and nurtured a highly supportive research
culture over the past several decades, and this is reflected in numerous national rankings (see
appendix). Sustaining and enhancing faculty research productivity is one of the College’s most
important priorities.
Both the faculty and the administration have a very strong commitment to scholarship, as
evidenced by past productivity. Teaching loads are light, and summer research grants and other
forms of research support have been plentiful. As noted above, a strong Ph.D. program in
Business has also been instrumental in enhancing faculty research productivity. At present, our
research culture is undergoing some significant challenges. For example, the College has a plan
in place to reduce the complement of tenure track faculty to 66 (from 74), meaning that several
retiring senior scholars will not be replaced with younger, active scholars. Continued state and
university budget cuts have caused a decrease in the number of summer research grants, and
raises have been few and far between. The College’s off-book MBA programs, so essential to
sustaining our ability to strive for excellence, have the negative consequence of siphoning off
valuable time from some of our best faculty. These forces combine to make some of our most
productive scholars vulnerable to overtures from peer (and better) universities.
A plan is in place to add non-tenure-track instructors and move off-book programs into faculty
teaching loads, thereby effectively reducing the “real” average teaching load of tenure track
faculty. While this strategy may have some implications for teaching quality assurance
(discussed previously), it also represents an opportunity for faculty to increase their research
productivity. With a smaller tenure track faculty in place, it is imperative that all faculty are
research-active and contributing to the College’s research mission. Appropriate remediation
should be pursued by deans and departments with respect to faculty who are unable or unwilling
to contribute to the College research mission.
Finally, although research is the primary responsibility of the faculty, high quality teaching is
also essential if the College is to successfully deliver on its instructional mission. Even our most
productive scholars need to be effective in the classroom. After all, it is often their reputation
that attracts students to Warrington in the first place. Accordingly, the college needs to nurture a
culture of instructional excellence that complements our research culture.

Objectives
Objective 1: Promote and enhance our research culture
•

Publication of high quality research in leading journals [metric]

28

•

Provide support for research productive faculty (metrics: number and amount of summer
research grants; amount of funding for research-related activities)

Objective 2: Attract and retain the best faculty
•

Retain the most productive faculty and recruit additional productive scholars when
resources become available

Strategies
•
•
•
•

Maintain or increase support for research active faculty
Provide the salary and support required to retain and attract productive scholars
Avoid increases in teaching loads for research-productive faculty
Target new resources to reward outstanding research productivity

Tactics
•
•
•

Identify funding opportunities and assist faculty in obtaining external grants
Provide additional funding for summer research
Encourage Faculty Enhancement Opportunity program and Sabbatical leave applications

Objective 3: Encourage and reward effective teaching
•
•
•

100% teaching portfolio participation [metric]
Where warranted, participation in teaching workshops
Monetary rewards for award-winning teaching [metric]

Addendum Regarding Quality of Instruction
With the planned downsizing of the tenure track faculty and the subsequent shifting of faculty
resources to other instructional programs, an increasing number of undergraduate (as well as
master’s-level) courses will be taught by permanent lecturers, post-docs, PhD students, and parttime lecturers. For example, in the most recent academic year, only 29% of all major-specific
sections were taught by tenured or tenure-track faculty (see appendix). Two departments had no
sections taught by tenure-track faculty. In the Electronic Platform courses, which comprise the
core of the undergraduate business degree, and the totality of the business minor and Online
BSBA program, only 25% were taught by tenured faculty in 2011-12. Some of the non-tenure
track instructors, most notably the seasoned permanent lecturers, are excellent. However, we
owe it to our students to ensure that all non-tenure track instructors are in fact capable of and
motivated to deliver high-quality instruction. This goal must be embraced by the college and
department administration and to that extent represents a culture change. Deans, unit heads, and
supervising tenure track faculty must “buy in” to the importance of high quality instruction.
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The overall strategy is to offer a training program within the college that is available to all
instructors but is REQUIRED of all non-tenure track instructors (grandfathering the current
permanent lecturers). Tenure track faculty and permanent lecturers would be encouraged to
participate as well, and unit heads would be encouraged to identify faculty who could benefit
from the program.
Some possible tactics:
•
•
•
•
•
•
•
•

Lecturers with an outstanding teaching record receive a one-course release for serving as
a teaching “coach” for new instructors (one coach per semester)
Teaching portfolios of award-winning teachers to be shared
Shoot some short videos of master teachers at work—use them in mentoring or coaching
classes
Careful screening of part-time lecturers by unit heads
Attention to teaching record when recruiting post-docs
Brief new instructors on WCBA student quality and expectations
Midterm peer and student evaluations of new instructors
Re-appointment contingent on high quality teaching

Outreach & Development
The college has a significant commitment to development, though resource constraints place
Warrington’s development organization significantly lower than its peers in terms of budget and
number of staff. The college has a talented in-house communications function, within the
College’s IT Support Programs that is capable of executing quality materials upon request. This
function is currently organized as a responsive service provider. Future emphasis on outreach to
influence reputational positioning and engagement may require examination of a more strategic
approach to the college’s communications.
Warrington currently relies heavily on private donations to carry out its mission. In the current
period of continuously declining state contribution to the university and highly competitive
environment for resources within the university, it will only be possible to significantly grow the
college by continuing to strengthen and diversify other revenue sources. Philanthropic funding
will be one important source.
The primary goal of the college’s development and alumni affairs program is to raise private
philanthropic support for the college with secondary goals of:
•
•
•

Engage the external community to hire WCBA students
Promote enrollment in WCBA degree programs
Facilitate involvement of the business community in educational programs

The college and the university are in the final year of a seven year capital campaign concluding
September 30, 2012. The college will have raised approximately $145 million against a goal of
$112 million.
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The college has experienced fundraising personnel including the Dean and staff and can
capitalize on the university’s flagship status and the high visibility of UF athletics. The college
has an enthusiastic but relatively untapped base of more than 60,000 alumni. Currently only 3%
of Warrington alumni contribute to the college annually, a rate significantly lower than our peers.
Endowment earnings and other current use gifts now contribute approximately 12% of the
college’s $51 million annual budget. An endowment of $152 million produces $5 million. Other
gifts contribute $1.5 million.
Over the next decade we envision growing the endowment to $300 million and annual
expendable dollars to $3 million for an annual budget contribution of $14 million/year from
private giving.

Outlook
The college has a priority focus on major gift fundraising that will continue to be the cornerstone
of private philanthropic support. There is a significant need to expand the donor base through
greater participation and better diversified levels of giving, development of creative and
productive vehicles for alumni/business community/corporate engagement, and improved and
better targeted communications strategies.
The college’s fundraising and alumni affairs office collaborates closely with the UF Foundation
and is beginning to address resource concerns through shared investment in several positions in
the areas of alumni engagement/annual giving, mid-level fundraising and expanded major gift
fundraising.
Measurable Objectives
The UF Foundation uses several standard performance metrics, mainly:
Number of face-to-face contacts by development officers
Number of proposals submitted (weighted by amount)
Number of gifts received (weighted by amount)
Total dollars received
UFF is currently reevaluating these metrics and is likely to refine them in the next 12 months
Additional possible metrics
1. Total dollars received (and net of “principal” $5m+ gifts) by year and on a rolling
average
2. Annual giving rate/participation (to WCBA) by WCBA alumni
3. Number of planned gifts and total dollars pledged in planned gifts
4. Cash flow contributed to the annual budget
5. For outreach, the number of documented on-campus “engagements” (and ideally a
quality measure)
6. Conversion statistics on engagements translating to giving
7. Size of endowment (benchmarked against peers)
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Potential Strategies
New personnel with specific assignments
Improved corporate outreach
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Objectives, Strategies, and Tactics Proposed by Dean and Management Team
The first step was to consider the various objectives, metrics and strategies proposed by the
strategic planning committee. Recognizing that resource constraints prohibit the aggressive
pursuit of all objectives, the management team first set out to establish the key priorities for the
College. In the table below, various areas of activity were rated on a three-point scale (where 1 =
high) with regard to their contribution to revenue and their potential impact on the “brand image”
of the College. Based on those ratings, an overall priority was established that serves to guide
resource allocation decisions.
Revenue Brand Priority
Traditional MBA

3

1

Maintain

WP MBA

1

1

Maintain

Specialty Masters

1

2

Maintain

UG

1

1

Maintain

PhD

3

1

Priority

Faculty

1

1

Priority

Research

3

1

Priority

Development

1

1

Priority

A. MBA: Remain competitive with peer group
Traditional MBA
1. Recruitment:
Recruit 80-120 high quality students across three programs
Strategies and Tactics:
Expand the pool to produce an average of at least four years of post-bachelors experience upon
graduation. Experience includes work, internship, advanced degree, etc, at least one of which is
professional work experience and/or internships. Maintain or improve GMAT and GPA, and
balance mean GMAT and GPA as needed to deliver students with strong placement profiles
Admission is based on a weighted average of GPA, GMAT score, work experience, maturity and
placement potential. Placement potential profile will be a critical evaluation component of the
MBA recruiting strategy. GBCS leadership is incorporated into the admissions process and all
admissions decisions to ensure admitted MBA candidates support placement expectations.

33

A strong focus will be placed on recruiting high quality undergraduate and graduate students
from UF in order to achieve the target 80-120 enrollment yield. Many strategies will be explored
to maximize recruiting success from these pipelines, including:
•

Provide GMAT vouchers to top UG and graduate students with high SAT and/or
GRE scores.

•

Explore the creation of conditional admission strategies and seek the necessary
approval with the UF Graduate School to execute.

•

Actively recruit high quality students into existing joint and concurrent degree
partnerships (ex – JD/MBA, PharmD/MBA, MD/MBA), and seek new partnerships
to expand the pool further (ex – MHA/MBA).

•

Conduct a series of information sessions (two per semester) with all viable recruiting
channels, such as Heavener UG students, Hough graduate students, engineering and
science students, and all existing and developed joint/concurrent degree partners on
campus.

•

Focus, maturity and work experience (and/or internship) quality will be carefully
assessed for all candidates recruited from these recruiting channels. This will ensure
both placement readiness is high and that admitted candidates add value to the MBA
classroom experience.

•

Total enrollment from these UF specific recruiting channels will also be capped to
ensure that the mean work experience of each incoming class is at or above three
years.

Specific UF outreach strategies include:
a. Offer high quality Heavener UG business students conditional admission, upon
approval from UF Graduate School, to Option B program after three years of postgraduation experience, at least one of which is placement relevant work experience.
b. Admit high quality students to Option B contingent upon completing an MS in
business and one year of placement relevant work experience or internship
experience.
c. Admit conditionally, upon approval from UF Graduate School, students to Option A
or two-year traditional program after completing one year of an MS or MA in a
graduate or professional program at UF, who have at least one year of placement
relevant internship and/or coop experience.
d. Admit UG engineering and science students to two-year traditional program who
have at least two semesters of placement relevant internship or coop experience and
additional work experience on a research project or IPPD
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2. Curriculum:
•

Reduce the number of concentrations with heavy focus on placement potential

•

Expand experiential learning

•

Beyond concentration, focus on themes such as leadership, entrepreneurship,
globalization, etc.

•

Offer more summer options to assist concurrent MS students in engineering as well as
professional schools: law, medicine, vet med, etc.

•

Consider January admission

•

Option B used primarily for UF conditional admits as Heavener UG or Hough
specialized masters

3. Placement:
•

Increasing effort on placement – add more science and engineering students – offer
more concurrent MS Finance, MS Real Estate, and MSISOM for Option B Program.

•

Utilize alumni and working professionals to facilitate placement

•

Compare with top 30 MBA programs and peer schools on % placed at graduation, %
placed three months out. Compare with top 50 MBA programs on mean salary

•

Limit concentrations to create more targeted placement

Working Professional MBA
Given the importance of the revenues generated by the WPMBA to the overall ability of the
College to pursue its mission, the WPMBA is a central cornerstone of our plans for the continued
success of the College in the future. To that end, we propose the formation of a task force
focused on the Working Professional MBA programs. These programs are essential to our
ability to function effectively as a College; they must be nurtured carefully and even expanded if
possible.
1. Recruitment:
Maintain student quality based on GMAT or GRE, professional work experience, and
GPA
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•

Establish GRE targets and align them with GMAT targets (percentile rank). Promote
GRE options and target scores to prospective candidates.

•

Balance mean GMAT/GRE scores and mean GPA with work experience quality to
create strong cohorts on all dimensions.

•

Acceptable mean target range for each individual working professional cohorts:
o GMAT: 575-595 (55-60% percentile rank)
o GRE:
304-308 (55-60% percentile rank)
o GPA:
3.2 – 3.4 undergraduate GPA

•

Mean work experience targets, by program type:
o One-year programs:
3.5+ years & $60,000+ mean incoming
salary
o Two-year programs:
5+ years & $70,000+ mean incoming salary
o Executive:
10+ years & $100,000+ mean incoming salary

2. Rankings:
Maintain and improve program rankings
•

Rank in the top 3 among the following Internet MBA programs in these rankings
o Arizona State, Indiana, Penn State, UNC-Chapel Hill, Thunderbird

•

Top 25 ranking in U.S. News & World Report Part-time MBA Rankings
o Top Ranked part-time MBA in Florida
o Rank in the Top 10 among U.S. public part-time MBA programs

•

Top 15 ranking (U.S. publics) in Financial Times Executive MBA rankings

3. Additional Strategies and Tactics:
•

Consider innovative program advancements, such as expanding global immersion
options, creating leadership development content, and a limited set of
concentration/focus options

•

Utilize capacity fully while maintaining necessary student quality

•

Increase utilization of South Florida (explore P1MBA option)

•

Benchmark against peers
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B.

Specialized Masters (Pre-Experience degree)—maintain and refine

Examine systematically the cost and revenue implications of each program
a. Admission
-Utilize capacity fully.
-Focus on UF combined degree students. Consider repositioning these programs
as undergraduate “honors programs” (e.g., MAIB, MSF, MSISOM).
-Collect data on admissions and quality for comparison over time and across
programs.
Student Quality: data will be collected by each program
•
•
•
•
•
•
•

Undergraduate GPA (cumulative and upper division))
GMAT and GRE scores
Internship experience (if any)
Professional work experience (if any)
Pre-program salary (if applicable)
International experience (studied or lived outside home country for 10
weeks or longer) [ MAIB only]
Foreign language proficiency [MAIB only]

-Consider more concurrent degree options.
b. Curriculum
-Develop more common electives for MA/MS students
-Measure program against similar programs at peers.
-Develop more common soft skills in communications, leadership, group and
teams.
-Enhance experiential learning.
c. Placement
-Graduate Career Center will collect and maintain placement data and other
appropriate data by degree program.
Data will be collected by the GBCS and, to be consistent across programs, the
data will be collected in accordance with the MBA Career Services Council
standards.
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•
•
•
•
•
•

% placed at graduation
% placed within 3 months out
Mean base salary
Mean signing bonus
Other guaranteed compensation
Region of employment

C. Undergraduate Program—maintain size, enhance the experience
a. Admission
-Freshmen recruit qualifications meet or exceed peer average as measured by
SATs, and class rank and target 13% of UF freshmen as business majors.
-Grow enrollment in online business program (target major population areas).
b. Curriculum
-enhance undergraduate experience. Create a sense of identity for students.
Leverage Heavener Hall and Heavener School of Business brand.
-Enrich quality instruction. Work with College to develop a teaching academy.
Required of all PhD students who are teaching, post-doctoral faculty, non-tenured
faculty, and junior tenure track faculty.
-Non-tenure track faculty must be classified as AQ or PQ and must provide
quality teaching experience.
-Continue to enhance and build the minors.
-Promote the opportunity for combined MA/MS degree programs in business.
Completion:
1. Produce approximately 1000 undergraduate business degrees per year (assuming
appropriate revenue growth and adequate faculty size).
2. 100% of students complete internship and/or study abroad.
3. Promote alumni engagement
D. Ph.D. Program in Business—invest and enhance
a. Admission
-Develop appropriate size of Ph.D. program based on number of AQ faculty.
-Provide resources to achieve appropriate size and quality relative to peers
(graduate about 15-17 students per year).
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-Set stipends at or above the top of our peer group
-Greater attention to research experience, teaching potential, and placement
potential in the recruiting process
- Recruit aggressively internally (from MS, MBA and undergrad).
- Early offers: Go for a “first mover” advantage.
- Recruiting follow-up: Spend more time interacting with the students that have
been offered admission. Go for a higher yield.
b. Program
-Ph.D. publications in A or B level journals.
-To average 15 Ph.D. students (either sole or co-authored with faculty) top-tier
journal publications per year in the 2014-15 time period.
-To average 18 Ph.D. students top-tier journal publications per year in the 20162017 time period.
-To average 21 Ph.D. students top-tier journal publications per year in the 20182019 time period.
-Students will teach one course in year three and one course in year four of
program.
-Fifth year students will teach one course each semester.
-AQ faculty and full professors have responsibility to work with Ph.D. students.
c. Placement
-20% of our 2011-2015 placements to be AAU or equivalent institutions and 40%
of our 2011-2015 placements to be Carnegie or equivalent. Equivalent
placements adjust for the fact that there are international institutions that are part
of the top 50 research institutions in business (e.g., HKUST, LBS, University of
British Columbia, Tilburg, Erasmus, National University of Singapore) but are
not included in the AAU or Carnegie lists.
-30% of our 2013-2017 placements to be AAU or equivalent institutions and 50%
of our 2013-2017 placements to be Carnegie or equivalent.
-40% of our 2015-2019 placements to be AAU or equivalent institutions and 60%
of our 2015-2019 placements to be Carnegie or equivalent. This is our steady
state goal.

39

Note: The above are seen as “stretch goals”. Our student input quality, volume of joint
publications, and placements need to be benchmarked against peer school performance.
E. Faculty and Research—invest and enhance
a. Promote and enhance research productivity.
-High quality Ph.D. program in Business.
-Teaching load policy commensurate with peer schools.
-Research support for research faculty and funding equal to level provided by peer
schools.
-Performance measured by publication in leading high quality research journals.
-All faculty are expected to be AQ or PQ.
-Limit off-book teaching by tenured research active associate professors.
-Be aggressive in retaining faculty who have offers from peer schools.
-Enforce 100% teaching portfolio participation. Develop endowed faculty fellows
program for outstanding teaching faculty. Encourage faculty development
through a teaching academy required of all PhD students who are teaching, postdoctoral faculty, non-tenured faculty, and junior tenure track faculty.
Participation will be encouraged, where warranted, for tenured faculty.

F. Outreach and Development—invest and enhance
-Total dollars received (and net of “principal” $5m+gifts) by year and on a rolling
average should increase by 15% + per year.
-Annual giving rate/participation (to WCBA) by WCBA alumni (currently 3%;
immediate goal is 6%).
-Number of planned gifts and total dollars pledged in planned gifts.
-Cash flow contributed to the annual budget.
-For outreach, the number of documented on-campus “engagements” (and ideally
a quality measure).
-Conversion statistics on engagements translating to giving.
-Total endowment (benchmarked against peers).
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A note on the Strategic Planning Process
In Fall 2011 Dean John Kraft appointed a Strategic Planning Committee comprised of 12 tenured
faculty (two from each academic unit), four ex-officio administrators, and three ex-officio staff
members. The committee members are shown in Table 1.
The full committee met four times during the Fall semester. The initial meeting of the entire
committee was convened September 13, 2011. Dean Kraft attended the meeting to discuss the
committee’s specific responsibilities and the timeline for the College’s impending visitation with
regard to the maintenance of accreditation. In addition, a packet of relevant materials was
distributed for committee members to review prior to the next meeting.
At the second meeting (September 27, 2011), Dean Kraft discussed the current operating plan
with the committee. The plan had undergone recent revision due to University budgeting
decisions. Since the current plan is designed to govern College decision-making for the next two
years, the Dean charged the committee with generating a 5-year plan that commences with the
2013-2014 academic year. In addition to discussing the current plan, the committee considered
the AACSB accreditation standards as well as the report and results of the College’s last
maintenance visitation in 2008.
The committee reconvened on October 18, 2011, to revisit the College’s mission statement and
key stakeholder groups. The committee reviewed the mission statements of over a dozen peer
institutions to provide context. Although there was general agreement that the College’s current
mission statement adequately characterized the activities of the College, there was also an
impression that our mission statement could be improved by making it more engaging. Several
ideas for revision were put forth, and Richard Lutz and Jon Cannon were tasked with working
with the College’s P.R. staff to craft an alternative for further consideration.
The stakeholder discussion identified three key groups that will be important to the planning
process: faculty/staff, students, and alumni/employers. Plans will be made for sharing the
committee’s work-in-progress at various points and soliciting feedback.
The final committee meeting of the fall was held November 3, 2011, and focused on conducting
a SWOT analysis for the College as a whole. Results of the SWOT are displayed in Table 2.
Also at the meeting the committee agreed to the next stage of the planning process, i.e., the
formation of six subcommittees, each of which would address a specific set of College activities.
The six subcommittees were:
Undergraduate programs
MBA programs
Specialized masters programs
PhD program
Faculty/Research
Outreach/Development
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The complete composition of these subcommittees is shown in Table 3. All faculty members on
the committee volunteered for two subcommittees in attempt to create some cross-fertilization.
Additional non-committee faculty and staff were recruited for subcommittee participation when
they had particular expertise or insight into the area of activity. Each subcommittee was charged
with developing a report for its area, beginning with a SWOT analysis and continuing to the
proposal of measurable objectives, strategies, and, if possible, tactics. Of particular importance
was the specification of metrics corresponding to the objectives. Subcommittees convened early
in the Spring 2012 semester, and individual reports were submitted in early March.
On February 11, 2012, Richard Lutz held a presentation/feedback discussion with the Business
Advisory Council. At the session, he shared the nature of the strategic planning process, the
committee/subcommittee structure, and the committee’s proposed revision to the College
mission statement. There was considerable discussion directed at the impression that the mission
statement was too long and wordy. Based on that feedback, the committee will revisit the
mission statement.
The committee convened April 27, 2012, to consider the six subcommittee reports. Based on the
discussion, several refinements and modifications were made, which are reflected in the draft of
the strategic plan dated May 2012. The committee also discussed next steps, including
dissemination of the draft report to administrators and faculty during the summer, with further
refinement and feedback from other stakeholder groups planned for the fall.
In May and June, the Dean convened two meetings with the upper level College management
team to consider and respond to the May 2012 draft of the plan. Based on those meetings, a
revised mission statement was proposed, strategic themes identified, and priorities established.
Finally, a revised set of objectives and strategies was developed. All of these modifications and
refinements were reflected in a July 2012 revised draft that was shared with the tenured faculty at
two luncheons hosted by the Dean in July and August. Subsequently, the revised plan was
revisited by the Strategic Planning Committee on September 18, 2012, and additional
modifications were incorporated.
The plan was shared with two groups of undergraduate student leaders at luncheon meetings of
the Warrington Diplomats on November 14 and 15, 2012. They affirmed the general tenor of the
plan and underscored their concern with building more “community” among undergraduate
business majors as well as emphasizing the importance of instructional quality.
Progress on the plan was shared with the Business Advisory Council on January 19, 2013,
resulting in the final mission statement. The plan was finalized in March 2013 for consideration
and adoption by the faculty, and was approved by the faculty on April 17, 2013.
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TABLE 1
STRATEGIC PLANNING COMMITTEE MEMBERS
Dr. Richard Lutz (chair)
Dr. David Sappington
Dr. Chunrong Ai
Dr. Andy Naranjo
Dr. Jay Ritter
Dr. Steve Asare
Dr. Jenny Tucker
Dr. Haldun Aytug
Dr. Praveen Pathak
Dr. Joyce Bono
Dr. Robyn LeBoeuf
Dr. Larry DiMatteo
Ex officio
Sr. Assoc. Dean Selcuk Erenguc
Associate Dean Gary McGill
Associate Dean Brian Ray
Ms. Sherry Deist
Mr. Jon Cannon
Dr. Berna Mutlu
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TABLE 2
SWOT ANALYSIS FOR WARRINGTON COLLEGE OF BUSINESS
Opportunities

Threats

Technology Improvements

State/UF policies—decreasing funding

Distance learning gaining acceptance

Image of business education

Demand from international students

Out of state MBA programs entering FL
market

Trend toward specialized masters
Possible decline in off-book program demand
Increased demand for business education (?)
Lack of growth incentives from UF
Student desire for graduate education
Shift away from MBA education
UF innovation and entrepreneurship initiative
Inability to maintain competitive advantage
Market receptivity to DBA
Economy and jobs, esp. in FL
Large pool of potential donors
Losing faculty to other schools
Gator Nation loyalty—strong students
Int’l. institutions wishing to partner
Ample room for off-book tuition increases

Ranking of UF in comparison to University of
Miami
Shrinking faculty means more PhD teaching—
may damage their research
No clear-cut UF strategic plan

Strengths

Weaknesses

Productive faculty

Variable funding across departments

Faculty research excellence

Mostly low PhD salaries

Scale (UG, MBA)

Invariant faculty starting salaries

Alumni funding

Lack of non-degree exec programs

Alumni relationships

Limited faculty size/too many UG majors

Entrepreneurial Dean

Space/budget constraints

Grad facilities

Inability to influence central administration

Online MBA and UG programs

Very low tuition

IT support

Party school image

Ample student demand

No enrollment management strategy

Revenue Diversification

Bad transfer pricing
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Research support for faculty

Over-reliance on off-book MBA

Outstanding UG students

Rate of faculty renewal—aging!

Specialized grad programs

Bad undergrad facilities

Outstanding student support services

Increased reliance on non-tenure track &

Flagship reputation in FL

less student access to tenure track faculty

Strong MBA students

Spotty PhD placements
Many small masters programs—inefficient?
MBA placement is weak
Programs ranked lower than faculty
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TABLE 3
SUBCOMMITTEE ASSIGNMENTS

Subcommittee assignments for specific areas of activity (each faculty member on two
subcommittees, one ex-officio member on each subcommittee, chairs in bold font)
Undergraduate [ex officio: Brian Ray] LeBoeuf, Asare, Ai, Lutz
MBA [ex officio: Selcuk Erenguc, Alex Sevilla to be added] Naranjo, Asare, DiMatteo,
Aytug
Specialized master’s [ex officio: Selcuk Erenguc] Aytug, Bono, Tucker, Naranjo
PhD [ex officio: Selcuk Erenguc, Chris Janiszewski to be added] Bono, LeBoeuf, Pathak,
Ritter, Mutlu
Faculty/Research [ex officio: Gary McGill] Pathak, Tucker, Sappington, DiMatteo
Outreach/Development [ex officio: Jon Cannon] Sappington, Ritter, Ai, Lutz
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APPENDIX A

CURRENT STRATEGY
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Assessment of Strategic Options:

I.

Tenure Track Capacity
This table provides a summary of WCBA’s tenure track (TT) faculty count for 2012-13 and
2013-14. It also depicts the long-term strategic distribution under targets of 66 TT faculty
and 74 TT faculty. These targets relate to two strategies discussed at the end of this
document.
Table 1
TT

TT

Target

Target

2012-2013

2013-2014

66TT

74TT

Finance

15

15

14

16

Accounting

12

14

13

15

ISOM

12

11

11

13

Marketing

12

12

11

12

Management

10

11

11

12

Economics

13

11

6

6

74

74

66

74

Total

Totals do not include three administrative TT positions and one TT position in
communications.

II.

Top 10 Strategy
The University objective is a top 10 public status. WCBA participates in a group of the top
sixteen public university business schools. These schools would likely be the primary pool
for the top ten publics.
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Table 2 – Peer and Affinity Group
UC- Berkeley

Michigan

Texas

North Carolina

UCLA

Minnesota

Michigan State

Wisconsin

Washington

Iowa

Indiana

Purdue

Arizona

Ohio State

Illinois

Penn State

WCBA has limited options for participating in the University push to top ten status given
the focus on STEM disciplines. WCBA may receive limited funding for faculty positions in
the Governor’s budget ($15 million).
Currently, WCBA is owed $22 million in state endowment matching gifts and $11 million in
matching funds for Hough Hall.
For WCBA to move into the top ten, we must concentrate on three priorities. The first is
attracting and retaining high quality research faculty publishing in the leading journals in
business. The second priority is high quality Ph.D. placement and the third is to grow
graduate enrollment. These objectives are similar to those of our peer and affinity groups.
The peer group has a bi-model distribution. One set has an average of 130 TT faculty in
business (disciplines excluding economics). The other set has an average of 70 TT faculty
in business. WCBA would be in the latter set with 61 TT faculty in business in 2012-2013.

In this group WCBA is competitive in the input market in attracting students and faculty
(one exception might be the PhD student market where lack of critical faculty mass and
resources hurts). On the average WCBA produces 20+ degrees per faculty, per year,
whereas the average for the peer group is 12. The major difference is WCBA’s ability to
compete with peers in faculty and student development. Over the long term, more
investment in these areas is vital if WCBA is to compete with top ten programs.
WCBA could maintain a TT faculty size of 74. Prior to recent budget cuts the equilibrium
TT faculty size was 86 (15 each for finance and accounting and 14 each for economics,
ISOM, management, and marketing). Recent budget cuts and callbacks have resulted in
the current TT faculty size of 74. At this number WCBA’s optimal TT target size is 68
business faculty and 6 economics faculty. Even at 68 TT business faculty, WCBA would be
below its subgroup average of 70. If WCBA is to remain at this size it would need a budget
increment of about $6 million dollars. Since WCBA currently produces about $18 million in
subvention (see attachments) the $6 million could come from a reduction in subvention to
$12 million which would be 30% of generated revenues and equal to the level of three
other colleges. The increment could also come from a combination of tax corrections,
retaining at least as much as the tuition generated from teaching, and cutting subvention.
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WCBA can invest in student and faculty development without these incremental funds but
it comes with a cost: the elimination of undergraduate sections. The cost of delivering a
section is more than the revenue received for teaching a section. Furthermore, WCBA
receives less revenue per section for providing content than home colleges receive for
providing enrollment. WCBA could eliminate 50 undergraduate sections and the cost
savings would be about $4.1 million. This could be accomplished by reducing the total TT
faculty size to 66 (with 60 TT business faculty) and reducing the non TT size by three (for a
total reduction of eleven).
This strategy would allow WCBA to continue to graduate 1000+ undergraduate degrees
and 1000+ graduate degrees. WCBA overall SCH would drop by 6,500 to 8,000 at the
undergraduate level which would be a small reduction from the current base of 104,000
undergraduate SCH.
Getting to 66 total TT faculty with a target of 60 TT business faculty is not something that
is a straight line. Even with departures and hiring WCBA will enter 2013-14 with a total TT
faculty size of 74. The preference would be to retain a target of 74 TT faculty (68 TT
business faculty) and teach the optimal sections. However, without the resources needed
to retain faculty the strategy is to reduce the overall TT size to 66 and reduce the lecturers
by three.
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Undergraduate
State Aeeroerlatlon and Tuition Assessed
Without
With
Weighted
Weighted
Cost of
Cost of
Implicit
Delivery
Delivery
College Name
~ubventlon
Agricultural and Ufe Sciences
(10,526,198)
27.269,111
16,742.913
29,242,462
12,543,20<1
(16,699,258)
Business Administration
Dentistry
4,885
10,495
5,610
6,898,711
(1,038,607)
Design, Construr:Lion. and Planning
5,860.104
1,195,880
(169,822)
DOCE
1,365,701
Ed1.1 cation
7,412,942
2,988,SBS
(4,424,357)
Engineering
24,901,632
S,801,S29
30,703.161
11,206,565
517,007
Fine Arts
10.669,557
12,312,575
Health and Human Performance
7,082,181
(S,230,394)
Journalism and Communications
10,828,7S9
6,529,580
(4,299,179)
304,666
latin American Studies
127,293
431.959
6,418
law
7,643
(1.225)
Liberal Ansand SCiences
108,573,456
71,119,231
(37,454,225)
2,390,832
2,319,700
Medicine
4,710.S32
1,541,703
4,656,315
Nursing
3,114,612
Pharmacy
256,902
264,208
7,306
Public Health and Health Professions
4,810,919
(282,93S)
510931 8511
(0)
(0)
PHHP·Medlclne (Medld ne)
PHHP-Medicine (PHHP)
(0)
(0)
Veterinary Medicine
53,094
27,402
25~692
250,516,622 180,915,342 (69,601,279)
Total

Graduate
State Aeeroerlatlon and Tuition Assessed
Without
With
Weighted
Weighted
Cost of
Cost of
Implicit
Delivery
Delivery
Subvention
4,735,446
12.259,664
16,99S.110
15,878,865
14,435,601
(1,443,264)
1,375,641
722,!180
(652,661)
5,076,834
4,868,555
(208,279)
(7,819)
7,819
14,717,569
13,725,813
(991,756)
9,704,996
3S.S79,236
4S,284.232
5,093,697
2.362,385
2,731.312
3,672,614
4,087,837
415,223
2,319,780
2,649,392
329,612
959,063
423,857
1,382.920
20,907,381
19,175,259
(1,732,122)
19,4S2,54S
29,971,677
10,519,132
6,102,899
9,S98,996
3,496,097
3,422,016
3,839,458
417,442
24,052,969
16,6S1,298
(7,401.671)
11,371,844
9,865,457
(1,466,387)
40,599
(13,051)
27.548
24,468
(28,982)
53,450
611,343
14,487
596!856
179,674,823 199,031,641
19,356,818

Without Weighted Cost of Delivery · weights for all levels equall.OO for the allocation of State
Appropriation and the allocation of Tuition Assessed is 100%to the teaching college.
With Weighted Cost of Delivery · as allocated for fiscal year 2012·13.
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Professional
State Aeeroeriatlon and Tuition Assessed
Without
With
Weighted
Weighted
Cost of
Cost of
Implicit
Delivery
Delivery
Subvention

10.259,360

19,627,690

9,368,330

17,330,294

44,466,140

27,155,846

9,114,060
36,703,714

22,834,345
86,948,175

13,no,2ss
50,244,461

Total
State Aeeroerlatlon and Tuition
Without
With
Weighted
Weighted
Cost of
Cost of
Implicit
Delivery
Delivery Subvention
39,528.775
33,738.023 (S.790,7S2)
45,121,327
26,978,805 (18.142,522)
11,639,886
20,361,165
8,721,279
11,975,545
10,728,659 (1.246,886)
1,373,520
1,195,880
(177.641)
22,130,511
16,714,398 (5,416,113)
oo,m.868 7S,987,393 15.506,525
16,300,262
3,248,319
13,051.942
15,985,189
11,170,018 (4,81S,171)
9,178,972 (3,969,S67)
13,148.539
1,814,879
551.150
1.263,729
20,915,024
19,181.677 (1.733,347)
128,026,001
101,09().908 (26,935,093)
2S,824,02S
58,79S,668 32.971,643
6,S36,628
8,49S,773
1.9S9,14S
24,309,871
16,915,506 (7,394,366)
16,465,698
14,696,376 (1,769,322)
40,599
27,548
(13.051)
53,450
(28,982)
24,468
9,736,608
23,498,782 13,762,174
466,895,159 466,895,159
0

WCBA RESOURCES FISCAL YEAR 2013

STATE RESOURCES:
Appropriation & Tuition w/o Weighted C.O.D

$ 45,121,327

Contribution to Student Services and Libraries
WCBA STATE REVENUE GENERATED

$ 6,805,561
$ 51,926,888

Subvention
Waivers & Uncollected Tuition
Undergraduate Differential Tuition
Raise Funding for FY11 & FY12
Jump Start Funding
FY13 Strategic Funding
FY13 Additional 1% Subvention
FY 13 Retirement Rate Adjustment
PO&M funding for New Building
Graduate School Fellowship Funding
Overhead Taxes on Funded SCH

$ (18,142,522)
$ (1,628,569)
$
495,934
$ 1,777,962
$
939,060
$ 2,084,392
$
(282,287)
$
(242,742)
$
749,412
$
411,010
$ (11,536,581)

TOTAL STATE REVENUE AVAILABLE

$ 26,551,957

OTHER RESOURCES:
Entrepreneurial Activities
Contracts and Grants
Endowment Earnings and Gifts
Miscellaneous Revenue
Overhead Taxes on Other Resources

$ 20,217,601
$ 1,402,031
$ 7,466,183
$
55,000
$ (2,064,893)

TOTAL OTHER REVENUE AVAILABLE

$ 27,075,922

NET WCBA RESOURCES

$ 53,627,879

Note: Total State Revenue does not include $426,847 projected
fringe benefit savings.
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WCBA COST OF DELIVERY PER SECTION

Faculty & Post Docs (2)
Spec. Fac. & Staff (2)
ITS Payroll & Op. Exp.
Dean's Office
Development (2)
Sum Grants, ESC, Professorships (1)
Faculty Budgets (1)
PhD Support & MBA Scholarships (1)
Operating Expense (2)

$
$
$
$
$
$
$
$
$

Grad
Programs
46,373
14,422
4,724
4,017
1,851
6,304
1,446
7,713
3,899

Cost per Section =

$

90,749

$

81,718

235.8

$

244.0

$

19,939,279

# Sections =
Total Cost by Program

$

21,398,634

TOTAL COST OF DELIVERY

$

41,337,913
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$
$
$
$
$
$
$
$
$

Undergrad
Programs
45,020
12,621
4,724
4,017
1,883
6,374
1,444
3,409
2,225

WCBA UNDERGRADUATE REVENUE GENERATION

Revenue Generated by EP Courses

$6,886,278

# EP Sections

40.0

Cost of Delivery of EP Sections

$3,268,734

# Non EP Sections

204.0

Incremental Revenue Available to Fund Non EP Sections

$3,617,544

Undergraduate Total Revenue Available to Fund Non EP

$9,274,470

Revenue Per Non EP Section

$

45,463

Cost of Delivery per Section

$

81,718

Deficit per Non EP Section

$ (36,255)

# Non EP Sections That Can be Funded

113.5

# Unfunded EP Sections

90.51

$(7,396,075)

Undergraduate Deficit
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UCC1: New Course Transmittal Form
Department Name and Number
Recommended SCNS Course Identification

E

B
6
Level
Course Number
Professional
Communication
for
Accountants
Full Course Title
Transcript Title (please limit to 21 characters) Prof. Comm. Acc.
Prefix

G

Effective Term and Year
Amount of Credit

2

Fall, 2014
Contact Hour:

2

Rotating Topic
Base

2

1

Lab Code

yes

or Headcount

no

S/U Only

Repeatable Credit

yes

■ no

If yes,

total repeatable credit allowed

Variable Credit

yes

■ no

If yes,

minimum and

yes

■ no

maximum credits per semester

Course Description (50 words or less)

This course focuses on the communication situations and documents experienced by working
accountants, teaching students to communicate effectively in one-on-one meetings, persuasive
proposals, negative messages, routine e-mails, and reports. Students will analyze rhetorical techniques,
so that they can communicate appropriately in response to context and audience.

Prerequisites

Co-requisites

GEB 3213 and GEB 3218; or to be determined by instructors

Baccalaureate

Degree Type (mark all that apply)
Category of Instruction

Introductory

Graduate

Professional

Intermediate

■

Other

Advanced

Rationale and place in curriculum

While accounting students take GEB 3213 (Writing for Business) and GEB 3218 (Professional Speaking
in Business) as undergraduates, these courses are general business communication courses that cover
the basics in business communication principles and skills. To ensure that the master's of accounting
degree is consistent with our other master's courses, accounting graduate students need to focus on
the specifics of accounting communication, for example, learning how best to present quantitative and
technical information to non-experts.

Department Contact

College Contact

Name

Fiona Barnes

Phone

273-3212

Name

Dominique DeSantiago

Phone

273-0200

Email

fiona.barnes@warrington.ufl.edu
dom.desantiago@warrington.ufl.edu

Email
Rev. 10/10

UCC: External Consultations
External Consultation Results (departments with potential overlap or interest in proposed course, if any)
Department
Accounting

Name and Title
Dominique DeSantiago

Phone Number

E-mail

273-0200

dom.desantiago@warrington.ufl.edu

Comments

Department

Name and Title

Phone Number

E-mail

Comments

Department

Name and Title

Phone Number

E-mail

Comments

Rev. 10/10

UCC: Syllabus Checklist
All UCC1 forms and each UCC2 form that proposes a change in the course
description or credit hours must include this checklist in addition to a complete
syllabus. Check the box if the attached syllabus includes the indicated information.
Syllabus MUST contain the following information:
✔

Instructor contact information (and TA if applicable)

✔

Course objectives and/or goals

✔

A topical outline (at least tentative) of subjects to be covered

✔

Required and recommended textbooks

✔

Methods by which students will be evaluated and their grades determined

✔

Policy related to class attendance

✔

Policy related to make-up exams or other work

✔

Statement related to accommodations for students with disabilities

✔

Information on current UF grading policies for assigning grade points

It is recommended that syllabi contain the following information:
1.

Critical dates for exams and other work

2.

Class demeanor expected by the professor (e.g., tardiness, cell phone usage)

3.

UF’s honesty policy

4.

Contact information for university counseling and mental health services

The University’s complete Syllabus Policy can be found at:
http://www.aa.ufl.edu/policy/SyllabiPolicy.pdf

Rev. 10/10

Warrington College of Business Administration
Center for Management Communication

255 Stuzin Hall
PO Box 117150
Gainesville, FL 32611-7150
352-273-3210
352-392-8791 Fax

GEB 6212: Advanced Business Communication for Accountants
2 Credits
To Begin Fall 2014
COURSE INSTRUCTORS
Dr. Dorothy McCawley
Dr. Sean Limon

E-mail: dorothy.mccawley@warrington.ufl.edu
Address: Stuzin 255C
Tel: 352-273-3213
Email: sean.limon@ warrington.ufl.edu
Address: Stuzin 255D
Tel: 352-273-3214

COURSE DESCRIPTION AND OBJECTIVES
According to the AICPA “CPA Horizons 2025” report, created to provide guidelines for CPAs for the 21st
century, CPAs need to master five core competencies to be competitive in the global marketplace.
Communication is the first competency listed, and the report states that CPAs should be “able to effectively
exchange reliable and meaningful information, using appropriate context and interpersonal skills.” In addition,
to be effective leaders, CPAs need to be “adept at influencing, inspiring and motivating others to facilitate
change and achieve excellence.”
In this team-taught course, students will build on the foundation of communication skills learned in GEB 3213
and 3218 to ensure that our accounting graduate students master the necessary communication skills to be
successful professionals and influential leaders. The course focuses on the communication situations and
documents found in the working lives of accountants: one-on-one meetings, persuasive proposals, negative
messages, routine emails, and reports. While these communication situations and documents can be routine,
they are conducted within a particular rhetorical situation. Students will learn ways to examine writing
rhetorically, so that they can communicate appropriately to the situation.
Instruction will cover effective business communication principles, including organization, clarity, and
concision, teaching students how to exchange technical information and ideas with an “audience-centered”
strategy in both oral and written presentations. Students will learn to write and present information concisely,
accurately and specifically, in a style and tone relevant to the specific audience. Students will also become
proficient at changing their communication style and diction to reflect the knowledge level of their audience,
be they co-workers, clients, or supervisors.
COURSE TEXTS
Effective Writing: A Handbook for Accountants, 9th edition. Claire B. May and Gordon S. May. ISBN-10:
0132567245 • ISBN-13: 9780132567244 ©2012 • Prentice Hall
Securities and Exchange Commission. A Plain English Handbook: How to Create Clear SEC Disclosure
Documents. Available at www.sec.gov/pdf/handbook.pdf.
Communication and Auditing: A Step-by-Step Guide. Melanie McKay and Elizabeth Rosa

The Foundation for The Gator Nation
An Equal Opportunity Institution

COURSE SCHEDULE
Meet two days a week for two periods. One course will be offered each Module and during Summer B.
TOPIC
Week 1

Week 2

Week 3

Week 4

Week 5

W

• Introduction
• Principles of Business
Communication/writing
• Job Search: LinkedIn

P

• Baseline Skills Exercise

W

• Audience-focused Communication
• In class exercise (ICE): Cover letter and
résumé

P

• Interviewing
• Elevator Speech
• ICE: Interviewing

W

• Technical report style
• Executive Summary
• ICE: Plain English translation

P

• ICE: Interviewing

Elevator Speech taping (50 points)

W

• Advanced Persuasion
• Planning communication with client
exercise (advancing a new product)

White Paper to general managers explaining
problem with accounting records (50 points)
[title page/executive
summary/report/conclusion], transmittal memo
to boss (25 points)

P

• Communicating with the Client
• Interpersonal & table presentation

W

• Negative News Communication
• Collaborative Writing

P
Week 6

Week 7

ASSIGNMENT
Write diagnostic memo (5 points)

LinkedIn Profile (20 points)

Bad News Email & attachments that will be
handouts for Table Presentations (50 points)
Table Presentations (50 points)

W

• Social Media: external communications
• ICE: Review company profiles online

P

• External Presentations (promoting the
company)

W

• Exam

Review Diagnostic Memo (50 points)

P

• Presentations

Company Presentations: What We Do for You
(100 points)

GRADES
Your grades for your assignments are based on your performance based on the relevant assignment grading
rubric.
Write diagnostic memo
LinkedIn Profile
Elevator Speech taping
White Paper to general managers explaining problem with accounting records [title page/executive
summary/report/conclusion],
transmittal memo to boss
Bad News Email & attachments that will be handouts for Table Presentations
Table Presentations
Review Diagnostic Memo
Company Presentations: What We Do for You

5 points
20 points
50 points
50 points
25 points
50 points
50 points
50 points
100 points

Purple=writing assignments, Black=speaking assignments
Grade

A

A-

B+

B

B-

C+

C

C-

D+

D

D-

S

Grade Points

4.0

3.67

3.33

3.0

2.67

2.33

2.0

1.67

1.33

1.0

.67

0

Total Points

400372

371360

359348

347332

331320

319308

307292

291280

279268

267252

251240

>239

Evaluating Assignments
All rubrics are posted on the course Sakai site. If any part of the rubric is unclear to you, communicate with
your professors at least a week before the assignment is due.
The rubric includes the following categories
1.
2.
3.
4.

Content
Format & organization
Style and tone
Grammar and mechanics

You will lose points for errors in these categories.

COURSE POLICIES
REQUIRED ATTENDANCE
Class participation is a significant part of this course. Participation includes asking questions in class about
readings, answering questions, offering suggestions, doing exercises and presentations, and completing peer
and self-evaluations. You must do in-class work in class on the assigned day and may not make it up another
time. You are required to attend class on presentation days, unless otherwise indicated.
Your instructors discuss the information in class once. If you are absent, you are responsible for getting the
information discussed in class from another student. In addition, failure to attend class on presentation days
will result in a deduction of ten points per missed day.
•
•
•

You are considered absent if you are not in your seat within 15 minutes of the scheduled start of class,
or in your seat when the first presentation for that day begins.
You are considered absent if you leave class early.
You don’t need proof of absence, as the following will be enforced:
o
o
o

For the first absence, 10 points will be deducted from your final grade
For the second absence, 20 points will be deducted from your final grade
For three or more absences, you will receive a failing grade

Your instructors will not provide an email summary of the class content.
LATE ARRIVAL POLICY
Arriving to class on time is both professional and respectful. Arriving to class late is unprofessional,
disrespectful, and disruptive to other students. The following policy will be enforced when arriving late to
class:
•

You are considered late if you are not in your seat at the scheduled start of class.
o For every time you arrive late to class, 5 points will be deducted from your final grade.

Your timeliness is evidence of your ability to successfully balance your responsibilities.
MAKE-UP EXAMS OR OTHER WORK
LATE ASSIGNMENT POLICY
You must submit assignments by the specified deadline. Late assignments will be reduced by one letter grade
for each day late. Late presentations may result in a “0” grade. You may not make-up the final exam.
ASSIGNMENT REWRITES
Once the assignment has been submitted, no re-writes are permitted, unless you receive a C+ or below on the
assignment. You may submit a re-write within 7 days for a maximum of 10 additional points on a 100-point
assignment, depending on the quality of your rewrite.
OFFICE MEETINGS
Your instructors are happy to discuss class content with you one-on-one. Your instructors are also available to
coach you on the writing and speaking skills you need to succeed with your assignments. Such coaching
sessions will be no guarantee of a specific grade, but may prove helpful in honing your communication skills.

E-MAIL ETIQUETTE
Consider your email communication as practice for the style you will adopt in business settings. In other
words, your communication should be formal in the beginning (Dear Dr. McCawley (or Limon)), and can
become more informal as we continue our communication. Include the following information when you
communicate with your instructors:
• Your cohort, section number or day/time of class meeting (we teach multiple sections each module)
• Your purpose for writing, frontloaded (don’t forget a concise, yet descriptive, subject line)
• Your availability: two or three days and times, if requesting an appointment
• Your name
NOTE: Coaching for writing or speaking is in person only, not via e-mail. Use e-mail to arrange an
appointment.
http://www.zdnet.com/blog/igeneration/email-etiquette-peers-professors-andprofessionals/14798?tag=nl.e539:
How can you impress a future employer, professor or professional peer through email, and create a good
impression?
ASSURANCE OF LEARNING
Each program at the Warrington College of Business Administration has developed goals and objectives that
express the most valued skills and knowledge that students should be able to demonstrate upon completion of
the total learning experiences in that program. The following goals and objectives are specifically mapped to
GEB 6212.
The MACC program goals and objectives that apply to this course are:
Learning Goal 2: Our graduates will be effective communicators.
2A. Students will demonstrate the ability to write business documents clearly, concisely, grammatically,
and with convincing analysis.
2C. Students will recognize and employ a variety of rhetorical styles, written and oral, appropriate to the
goal and audience.

ACADEMIC HONESTY GUIDELINES
University’s Honesty Policy Regarding Cheating and Use of Copyrighted Materials

University policy requires me to remind you of the common sense values embodied in the University Honor
Code. Please become familiar with the policy on academic honesty as stated on the following web page:
http://www.reg.ufl.edu/01-02-catalog/student_life/. The following pledge is included on all Sakai assignment
links: “On my honor, I have neither given nor received unauthorized aid in doing this assignment.” Your
instructors will provide details on “authorized” aid as needed during the course. Needless to say, plagiarizing
the work of others or of online documents is not only a sign of inadequate character, but unnecessary
insecurity about one’s writing and speaking ability.
The academic community of students and faculty at the University of Florida strives to develop, sustain and
protect an environment of honesty, trust and respect. Students are expected to pursue knowledge with
integrity. Exhibiting honesty in academic pursuits and reporting violations of the Academic Honesty
Guidelines will encourage others to act with integrity. Violations of the Academic Honesty Guidelines shall
result in judicial action and a student being subject to the sanctions in paragraph XI of the Student Conduct

Code. The conduct set forth hereinafter constitutes a violation of the Academic Honesty Guidelines (University
of Florida Rule 6C1-4.017).
Cheating. The improper taking or tendering of any information or material which shall be used to determine
academic credit. Taking of information includes, but is not limited to, copying graded homework assignments
from another student; working together with another individual(s) on a take-home test or homework when not
specifically permitted by the teacher; looking or attempting to look at another student's paper during an
examination; looking or attempting to look at text or notes during an examination when not permitted. The
tendering of information includes, but is not limited to, giving of your work to another student to be used or
copied; giving someone answers to exam questions either when the exam is being given or after taking an
exam; giving or selling a term paper or other written materials to another student; sharing information on a
graded assignment.
Plagiarism. The attempt to represent the work of another as the product of one's own thought, whether the
work is published or unpublished, or simply the work of a fellow student. Plagiarism includes, but is not
limited to, quoting oral or written materials without citation on an exam, term paper, homework, or other
written materials or oral presentations for an academic requirement; submitting a paper which was purchased
from a term paper service as your own work; submitting anyone else's paper as your own work.

STUDENT COUNSELING AND MENTAL HEALTH
You are always welcome to see your instructors, if you have any problems. However, resources are available
on campus for students having personal problems or lacking clear career and academic goals which interfere
with their academic performance. These resources include:
• UF Counseling & Wellness Center (CWC): (352) 392-1575 for documentation, stress and wellness,
mental health screening, concerns about a classmate, self-help or Sexual Trauma/Interpersonal
Violence Education
• Career Resource Center: First floor, Reitz Union, 392-1601, career development assistance and
counseling

SPECIAL ACCOMMODATION
Please inform your instructors if physical circumstances get in the way of your work. Our classrooms in Hough,
Stuzin and Gerson Halls should prove accessible. UF’s official statement on ADA issues includes: "Students
requesting classroom accommodation must first register with the Dean of Students Office. The Dean of
Students Office will provide documentation to the student who must then provide this documentation to the
Instructor when requesting accommodation."

SOFTWARE POLICY
All faculty, staff and students of the University are required and expected to obey the laws and legal
agreements governing software use. Failure to do so can lead to monetary damages and/or criminal penalties
for the individual violator. Because such violations are also against University policies and rules, disciplinary
action will be taken as appropriate.
Students are expected to use computers, tablets and cellphones only when instructed by the instructors. At all
other times, turn off your devices.

April 4, 2013

MEMORANDUM
TO:

FROM:
RE:

Gwendolyn Lee

Business Law Group

Possible changes in the MBA curriculum

Should the MBA committee want to make any of the changes proposed for the MBA
curriculum, we can do the following if asked:
Currently, BUL5811 Managers and the Legal Environment of Business is currently
taught as a required course. In addition, for many years we have taught MAN 6930
The Ethical Role of the Managers, a one credit required course in business ethics.

Going Forward, we could alter the required course to become Law and Ethics in
Business or The Legal and Ethical Environment of Business, incorporating more
material on the ethical environment. To do so, we would reduce the coverage of
business organization law and create a two credit elective in Law of Business
Organizations. Attached is a sample of such a course that Ginny Maurer taught at the
University of Michigan, so you can see what it might look like. We think it would
have high acceptance among students as an elective.
We would want the law and ethics course taught to T2MBAs and Option A MBAs in
modules 1, 2, or 3, and then we would offer the new elective in module 4.
ALSO: Any of the above courses would be falsely identified if they were called
“Skills” courses. The material is disciplinary and substantive and we are not
teaching students to be skilled at law or ethics.

Reasoning: The one credit ethics course has always worked well, but how well
seemed to vary with the contexts and structures in which it was embedded (DOC,
teamed with Groups and Teams, teamed with Leadership, stand-alone or
integrated). In all cases, the one credit format seemed a negative signal to students.
Moving ethics into the law class would resolve this issue. In addition, teaching ethics
in conjunction with law would, we think, improve acceptance of the ethical subject
matter among skeptical students.
The new AACSB standards require both legal/regulatory environment and ethics, so
this would seem like a sensible and workable way to address these requirements.

Computer Skills for MBA
Warrington College of Business Administration
Department of Information Systems and Operations Management

COURSE SYLLABUS
GENERAL INFORMATION:
Class Times:
Class Location:
Professor:
Office; Phone:
Email:
Office Hours:
Course Website:

TBA
TBA
Dr. Aditi Mukherjee
STZ 360, 39-20648
aditimukherjee@ ufl.edu
TBA
All information and materials pertaining to this course will be made available through the course
website on the Sakai system (https://lss.at.ufl.edu/). Please note that this is an eco-friendly class
that is nearly paperless. All graded materials will be submitted electronically using the course
website on Sakai. Additional information regarding the submission policies for this class is
provided below.

COURSE DESCRIPTION:
This course provides the exposure required to achieve strong functional literacy with analytical software tools. The goal
of this course is to equip students with the knowledge of principal features of the software and how it may be used in
your course work during the MBA program and solve complex analytical problems in the workplace.
There are no tests or examinations in the course. The entire grade is based on the completion of the assignments.

COURSE REQUIREMENTS:
Software: • Microsoft Excel 2007 or later
Students may be required to install additional software components. Details will be provided on
the course website.
Textbook: • Next Generation Excel Modeling In Excel For Analysts And MBAs (2nd Edition, 2013)
Isaac Gottlieb, Wiley, ISBN: 978-1118469101
• Excel 2010 Bible (1st Edition, 2010)
John Walkenbach, Wiley, ISBN: 978-0470474877

COURSE PEDAGOGY
A variety of pedagogical techniques will be used in this class:
1. Basic Concepts will be taught through short video tutorials that will be posted on the course website. These tutorials
will cover topics that most students may already be aware of so students may review them as needed. A
recommended viewing list will be provided every week.
2. Advanced concepts will be presented through class demonstrations and exercises.
3. All topics and taught in this class will be reinforced through hands-on assignments that students will complete
individually.
4. Additional Tips & Tricks will be made available on the class website in various forms. Students are encouraged to
review this content at their discretion.
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Computer Skills for MBA
Warrington College of Business Administration
Department of Information Systems and Operations Management

COURSE ASSIGNMENTS:
Students have to complete five of the six assignments in this course. Each assignment is worth 20% of the final grade.
Students may submit all six assignments, and the top five scores will be counted towards their actual grade.
Instructions & Submissions:
• The assignment instructions and submissions deadlines will be provided on the course website. All assignment
submissions must be made through the course websites.
• Late submissions will incur a 2% deduction per day.
• Each week’s assignment will be based on the materials covered in class during the week and the recommended
tutorials.
• All assignments must be completed and submitted individually. Should you need assistance you are strongly
encouraged to attend office hours.
“Re-grade” Requests:
Please note that any request to re-grade any component of your submissions (assignment, quiz, exam or project) has to
be made within the week you receive the grade. Given the speed with which the course progresses, any request beyond
this deadline cannot be considered. The only exception to this rule is a documented emergency.

TENTATIVE CLASS SCHEDULE:
Date
Topic
Week 1 Orientation
Excel Basics
Week 2 Excel Proficiency
Excel Solver
Week 3 Statistics and Regression Tools
Week 4 Forecasting
Week 5 Charting
Week 6 Data Management
Week 7 VBA
Week 8 Additional Topics
Wrap Up

Assignments

Assignment #1
Assignment #2
Assignment #3
Assignment #4
Assignment #5
Assignment #6
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Computer Skills for MBA
Warrington College of Business Administration
Department of Information Systems and Operations Management

CLASS POLICIES:
A. Class Attendance, Participation and Discipline
A1. Attendance: Class sessions will provide useful information – both for learning the topics covered in the course
and for working on the assignments. The text and other reading materials alone are not likely to be sufficient for
one to do well in the course. Attendance is not compulsory during regular classes. However, if you miss a class, you
will be responsible for all materials discussed during class.
B2. Participation: Student participation in class discussions is crucial because it introduces alternative viewpoints
and helps clarify concepts for the class as a whole. I expect highest level of participation during the entire module.
B3. Discipline: I expect you to maintain the decorum of the class at all times. As with any other group activity, please
be acutely aware that your actions in class may have negative externalities that can collectively affect the
performance of the entire group. Please keep the following in mind:
• Students are expected to attend all classes and arrive in class on time and stay till the end of the class. If a
student must be late or must leave a class early, he or she should make prior arrangements with the instructor.
If you cannot be on time or must leave the classroom for any reason, please do not bother coming/returning to
the classroom.
• As we are dealing with Computer Skills in this class, students are encourages to follow along with the instructor
and use the computer to complete class activities. However, students should refrain from using the computer
during class time for activities that are not directly related to the topic being discussed in class. These activities
include, but are not limited to, instant messaging, web surfing, game playing, social networking etc.
• Students are expected to respect the rights of their classmates and should never exhibit any behavior that is
disruptive to the learning experience of anyone. For example, cell phones should not be allowed to ring, and
calls should not be made or taken, inside the classroom.
B. Teaching Policies
An updated list of UF teaching policies regarding academic honesty, student illness, religious holidays,
accommodating students with disabilities and others are available at this website
(http://www.registrar.ufl.edu/staff/policies.html). Students requesting classroom accommodation must first register
with the Dean of Students Office. The Dean of Students Office will provide documentation to the student who must
then provide this documentation to the Instructor when requesting accommodation.
One point worth emphasizing: plagiarism in any form is completely unacceptable and will not be tolerated. Students
found receiving and/or giving any assistance will be automatically awarded a 0 grade for the assignment, homework,
project or exam, depending on the severity of the event which will be assessed by the instructor.
C. Communication
I will be available at my office during the office hours. I will also be available to talk to you at other times by
appointment. To schedule an appointment at any other time than my regular office hours, please send me e-mail at
aditimukherjee@ufl.edu, BUT NOT THROUGH THE E-LEARNING/SAKAI E-MAIL SYSTEM. Most of my communication
that is meant for the entire class will be through the e-learning platform (other than occasional emails to the mailing
list, which will come into your Gatorlink mailbox), so do log in to the system regularly. Further, make sure that you
are not over quota with your Gatorlink mailbox, since in such cases you will not be aware of the latest emails
pertaining to this class.
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Computer Skills for MBA
Warrington College of Business Administration
Department of Information Systems and Operations Management

D. Honors Policy
You are expected to follow the University of Florida’s Academic Honesty and Conduct Codes when working on
assessments, quizzes, assignments, projects, tests, and exams. One point worth emphasizing: plagiarism in any form
is completely unacceptable and will not be tolerated. We will be following the ISOM Department policy regarding
cheating:
"For any academic class activity, students must follow the University of Florida Student Honor Code. Any violation of
the honor code will automatically result in a grade of E (Fail) for this course and further sanctions that may include a
suspension or expulsion from the University through the Dean of Students Office. All incidents will be reported to
Student Conduct and Conflict Resolution at the University of Florida."
You are expected to read the complete policy at
http://www.registrar.ufl.edu/catalog/policies/students.html#honesty
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Professor Virginia G. Maurer
LHC 517 Business Organizations
Ross School of Business
The University of Michigan
Course Syllabus

1. The Instructor. Virginia Maurer is visiting The Ross School this term from
The University of Florida Warrington College of Business. At Florida she is Hurst
Professor of Business Law and Legal Studies and Director of the Poe Financial
Group Business Ethics Program; Northwestern University (B.A.); Stanford
University (M.A., J.D.); former head of the Department of Management and Legal
Studies; former editor in chief of the American Business Law Journal; Past
President of the Academy of Legal Studies in Business; visiting professor at SDA
Bocconi University in Milan, the Helsinki School of Economics in Finland, and
Vanderbilt University; visiting member of the law faculty at the University of
Cambridge (Wolfson College); lectures frequently in foreign business schools;
involved with many college, university, professional, and civic boards and
committees; likes to read and write and travel.
2. How to reach me. E-mail is the best way to contact me quickly,
especially if I do not answer the office phone. I will hold office hours on
Wednesdays from 2:00 p.m. to 4:00 p.m.
3. Course Materials. You should have the following course materials:
•
•
•

Franklin Gervurtz, Corporation Law (West 2000)
Shade, Business Associations in a Nutshell (West 2006)
Coursepak

4. Formal Course Description. The course examines various business
relationships and organizations including agency relationships, partnerships,
limited liability companies, and corporations, noting the advantages and
disadvantages of each. The course also emphasizes the duties of senior
management and rights of shareholders both in the U.S. and in other countries.
Concerns of both privately held and publicly traded firms are addressed. Finally,
the course will examine rights and duties in the context of transactions for
corporate control and insider trading.
5. Scope of the Course. Emphasis on the practical issues, legal framework,
and economic and social assumptions underlying the legal structure of business
organizations.
6. What to Expect. The course will involve readings, class lectures, class
discussion, and quizzes. There will be three take-home quizzes. The final grade

will be based on the 200 points available in the class. The grade distribution will
follow the Ross School’s policy.
a. The three take-home quizzes (30% for each of the first two quizzes
and 40% for the third quiz). A quiz will be posted on line after the
January 17 class (due at start of class January 22), the January 31
class (due at start of class February 5), and the February 12 class (due
February 19, in lieu of a final exam). The quiz will review both the
assigned reading and the material covered in the classroom. Some
questions will take you more deeply into the issues and require you to
find additional sources on the web. You should expect to spend
several hours on each of these quizzes; however, there are no other
deliverables such as papers, group presentations, group projects, in
class exams, and so forth, in the class, and most students find the
quizzes both interesting and challenging.
The purpose of the quizzes is to assure learning and to assure that
everyone comes to closure on the materials. Thus it is an individual
assignment. You may consult any course materials or course notes
that you have created yourself but you may not consult your
classmates, lawyer friends, spouse or any other person. You may find
information through the web, in books, journals, and magazines, but
you may not actually communicate with anyone about the quizzes.
Be extremely careful that everything you submit is your own personally
created work. In addition, quoted materials should be kept to an
absolute minimum; no more than 5-10% of your answer should consist
of quotations from other sources. You may, of course, summarize
other sources and attribute the ideas appropriately.
The third and final quiz will follow the same format as the monthly takehome quizzes, only it will include not only questions based on the
readings and classes since the second quiz but also on more
comprehensive issues from across the term. The third quiz will be due
at the day and time an in-class exam would have been held.
c. Class Contribution (+/- extra points). In a law class, every person’s
contribution to the class is an important part of every person’s experience. I
mean to encourage you to attend fully to the classroom experience and to
speak up and practice the communication skills that are critical to effective
management. An outstanding contributor is always prepared, builds on
others’ comments, and makes insightful, relevant contributions. I will reward
outstanding classroom contribution by adding up to 10 extra points to the
participants final grade. I will deduct up to 10 points from the final grade of
students whose participation is non-existent, scarce, or not productive to

advancing the learning goals of the class. That said, academic freedom to
question, challenge, and clarify reigns.
Use of Laptops. Experience has taught me (and lots of other professors)
that students who use their laptops and other electronic devices during class
to multitask, e-mail, day trade, work on projects and so forth get less out of
the course, are more dissatisfied with it, and perform less well than students
who devote their full attention to the classroom experience. Moreover, the
note-taking process itself, whether on a laptop or on paper, is of mixed value
– it can document information and reinforce learning, but it can also become
a self-absorbing exercise.
I have a “lids down” policy. Please do not use your laptops or other
internet or electronic devices during class, unless I specifically ask you
to do so (which I will).
To maximize the benefit of the class to all, I ask of you the following:
•
•
•
•
•
•
•
•
•
•

•

Attend all classes unless you have a very good reason. If possible,
contact me in advance about needing to miss class. You simply
cannot miss class and gain the benefit of the learning experience.
Come to class well-prepared. At the very least you should have done
all of the reading at least once.
Attend fully to the classroom experience, even if the particular topic
does not interest you naturally.
Do not try to multi-task.
Turn off all electronic communications devices before class.
Keep laptop lids down unless we are using them on a class
assignment.
Employ the listening and communication skills that are critical to
effective management.
Speak up when there is something you do not understand and would
like to have explained a different way.
Disagree with the instructor or with one another if it is something that
matters to you. Disagreement and dialogue about disagreement lead
to clarification and better learning and understanding for all.
Respect the dignity, perspectives, and opinions of others even when
you do not see things that way at all. You owe that to your colleagues
and instructor, but the class is also more interesting and involving
when an ethic of respect allows us to dig more deeply into ideas and
sort them out.
When you speak in class, try to be an effective participant – be
prepared, do not talk about material you have not read, build on
others’ comments, and state strongly held views in a diplomatic
manner.

Use of Laptops and note-taking. Most of the slides are in the
coursepak. The rest I will post about a day in advance of the class. I
recommend using hard copy for taking notes, and then condensing
and integrating the notes with the electronic versions of the notes.
This way, you will have at least two solid passes at the notes; this will
increase the likelihood that the material will be stored in your long term
memory and not be transitory.
7. Reading Assignments and Due Dates
Class #1 January 8, 2008 The Nature and Sources of Organization Law
This class will consist of a lecture designed to help you lay down a basic
and useful cognitive map of where law comes from and how it is structured in
the U.S. You will have a somewhat more complete picture after you have
read the first assignment. I do not expect you to have read the assignment
before class, but make certain that you do so after class because we will use
these concepts throughout the course.
Assignment for Class #1:
•
•

Cameron and Scaletta, Chapter 1 Legal Systems and Legal Sources
(you may skip the cases at the back) (coursepak Tab 1)
Cameron and Scaletta Chapter 2 Courts and Civil Procedure (again,
you may skip the cases at the back). (coursepak Tab 2)

Class #2 January 10, 2008 The Law of Agency: The Basis of Business
Organizations
This class will continue the lecture from Class #1, which we will not finish
on January 8. Next, it will reinforce a cognitive map of the law of agency that
you will have developed from the reading assignment. Agency law is at the
base of all law of business organizations, and it is the key to understanding
the relationships bound up in organization law.
Assignment for Class #2
•
•
•

Cameron and Scaletta, The Law of Agency (coursepak tab 3)
Shade, Chapters I and II.
Meinhard v. Salmon, 164 N.E. 545 (N.Y. 1928) (coursepak tab 4)

Class #3 January 15, 2008 and Class #4 January 17, 2008 The Law of
Partnership and Limited Partnerships
Class #3 will complete the materials on agency. Then the balance of the
class, plus Class #4, will examine the Legal Forms of Business Organizations
and Partnerships and Limited Partnerships. To the extent we do not finish the
lecture on Partnerships and Limited Partnership, we will work with them in the
context of Quiz #1.
•
•
•
•
•
•

The nature and formation of partnerships
The common law agency duties and liabilities that attend partnership
The partnership agreement
Ownership of partnership property
Termination and winding up of partnership relationships
The Limited Partnership

Assignment for Classes #3 and #4
•
•
•

Cameron and Scaletta, Partnership (coursepak tab 5)
Delaware Revised Uniform Partnership Act (take 15-20 minutes to
scan it and observe its general structure; we will use later) (coursepak
tab 6)
Shade, Chapter III How Are Business Associations Formed?

Quiz #1 will be posted after the January 17 class.
Class #5, January 22, 2007
Deliverable: Quiz 1 start of class
This class will explore the nature and function of limiting liability of owners
and others for the legal obligations of the organization. In addition, we will
look at the nature of legal personhood and examine the structure of the
following types of organizations as vehicles for carrying on a business.
•
•
•
•
•
•

The Limited Liability Company
The Limited Liability Partnership
The common law trust
The Real Estate Investment Trust
The Decedents Estate
The Bankruptcy Estate

Assignment for Class #5
•

Shade, Chapter IV What are the Limits of Limited Liability?

•

Gevurtz, Chapter 1 Formation (of a corporation)

Class #6, January 24, 2008 Financial Structure
This class will
• Review uncertainties about corporate formation; and
• Explore the financial/capital structure of the corporation
• Identify issues from the assigned readings

Assignment for Class #6
•
•

Gevurtz, Chapter II, Financial Structure of a Corporation
Shade, Chapter VIII, How Do Businesses Raise Money?

Class #7 January 29, 2008 Governance
This class will
•
•

Explore the allocation of decision-making power in the modern
corporation
Compare with the governance of other types of business associations

Assignment for Class #7
•
•

Gevurtz, Chapter III Governance
Shade, Chapter V, Who Decides What As to How Businesses
Operate?

Class #8 January 31, 2008 and Class #9 February 5, 2008 Duties of
Officers and Directors
These two classes will
•
•

Clean up topics we did not get to in the previous class
Explore the specific implications of fiduciary duty in corporate
governance

Assignment for Classes 8 and 9
Gevurtz, Chapter IV Duties of Directors and Officers
Shade, Chapter VI What Are The Legal Duties of the Decision Makers
(Herein Fiduciary Duties)?
Quiz #2 will be posted after class on January 31.

Deliverable on February 5 start of class: Quiz #2
Class #10 February 7, 2008 Securities Fraud
This class will
•

Examine the common law/state law bases for fraud in securities
trading
• Examine specific the regulatory structure intended to reduce and
deter fraud in the sale and purchase of securities
Assignment for Class #10
Gevurtz, Chapter VI Securities Fraud and Regulation
Shade, What Protection Does The Law Give to Persons Who Buy or Sell
Securities? (Herein Rule 10b-5)
Class #11 February 12, 2008 Mergers and Acquisitions
This class will
•
•

Examine the law that governs how the capital and financial resources
associated in a corporation can be reallocated in a market economy
Examine the allocation of powers and duties associated with such a
reallocation

Assignment for Class 11
Gervurtz, Chapter VII, Mergers and Acquisitions
Shade, Chapter X, How Do Business Associations End?
Quiz #3 will be posted after class on February 12
Class #12 February 14, 2008 Clean Up Batting/ A little Sarbanes-Oxley
for the Road
This class will accommodate the need for flexibility in topic coverage. In
addition, it will include highlights of the 2002 Sarbanes-Oxley Act
No Assignment for Class 12

Law of Business Organizations, LHC 517
Winter (a) 2008, Professor Maurer
Coursepak Contents
1. Legal Systems and Legal Sources, Cameron & Scaletta, Business Law
and Regulatory Environment
2. Courts and Civil Procedure, Cameron & Scaletta, Business Law and
Regulatory Environment
3. Law of Agency, Cameron & Scaletta, Business Law and Regulatory
Environment
4. Meinhard v. Salmon, 249 N.Y. 458, 164 N.E. 545 (1928)
5. Introduction to Partnerships, Cameron & Scaletta, Business Law and
Regulatory Environment
6. Delaware Revised Uniform Partnership Act
7. Course Slides and Notes
a. A Map of a the Law and How It Is Structured in the United States,
January 8, 2008
b. Agency and Fiduciary Duty Law, January 10, 2008
c. Legal Forms of Business Organizations, January 15, 2008
d. Partnerships and Limited Partnership, January 15 and 17, 2008
e. Other Types of Business Organizations, January 22, 2008

LEADERSHIP EFFECTIVENESS
Tuesday/Thursday XX:XX – XX:XX
Room XXX
Professor Phil Podsakoff
Office number:
Office hours: XX:XX – XX:XX
Phone: (352) XXX-XXXX

REQUIRED TEXTS AND READING MATERIALS
Kouzes, J.M., & Posner, B.Z. (2012). The Leadership Challenge: How to get
Extraordinary Things Done in Organizations. (5th Ed.) San Francisco: JosseyBass.
Cialdini, R.B. (2009). Influence: Science and Practice (5th ed.). Boston: Pearson.
Collins, J. (2001). Good to Great: Why Some Companies Make the Leap … And
Others Don’t. New York: Harper Collins.
Kaplan, R.S., & Norton, D.P. (1992). The Balanced Scorecard – Measures that Drive
Performance. Harvard Business Review, January-February, 1992; 71-79.
Additional reading material is available on library reserve.

COURSE OVERVIEW
Much has been written recently on the important differences between "management" and
"leadership,” and on the potential impact of leadership on organizational effectiveness. Indeed, it
has been noted by several leading scholars that the distinction between "management" and
"leadership" is likely to become even more important in the future, because of the increasing
amounts of change that organizations are experiencing:
"We need less management and more leadership. There are very distinct qualitative
differences. Management assumes controlling, directing, checking. There is a
specificity to management: there is an assumption of authority and control in
management. Leadership is a very different quality--it involves creating direction
through vision, direction through inspiration, direction through example, as opposed to
direction through control." [Lawrence M. Miller]
"For quite some time in this country, leadership and management were mixed
together. Management was assumed to be leadership. It's only in the last decade,
really, that people have become aware that management and leadership are not the
same thing at all. And we're beginning to see the return of true leadership, both as an
idea and as a trait widely exhibited…True leadership, of course, has to be a little
revolutionary. It has to be creative, it has to reach new grounds. If you are retreading
old paths and making them broader and better and wider, that's wonderful, and it's
very important -- but it's not leadership. In my view, that's more the function of
1

management. Leadership is risk-taking, and taking risks is very difficult." [Kate Rand
Lloyd]
Within the above context, the objective of this class is to enhance your understanding of what
makes leaders effective in organizational settings. Although there are many different ways of
defining leadership effectiveness, the majority of these definitions suggest that effective leaders
are those that: improve the performance and attitudes of employees; motivate people to perform
"above and beyond the call of duty;" and enhance organizational effectiveness. Thus, during this
class, we will: (a) explore the criteria of leadership effectiveness, (b) identify those leader
behaviors that have been found to be the most important ones for enhancing leadership
effectiveness, and (c) explore how you can improve your own leadership “style.”
Among the topics we will examine in the course are the following:
⇒
⇒
⇒
⇒
⇒
⇒
⇒
⇒

The criteria of effective leadership
Leadership behaviors that make a difference
Developing an understanding of your own leadership "style"
The importance of leadership vision
Developing credibility as a leader
Initiating and leading organizational change processes
Factors that are associated with leadership failures
How to deal with an increasingly creative (and demanding) workforce

LEARNING OBJECTIVES
By the end of this course, students should:
•

Understand the criteria that define effective leadership.

•

Demonstrate a better understanding of the skills/behaviors needed to be an effective
leader.

•

Improve their ability to exhibit those behaviors that make leaders effective.

•

Improve their understanding of how to lead change in organizational settings.

CLASS FORMAT, READING ASSIGNMENTS, AND PARTICIPATION
In this course, we will use a variety of different teaching methodologies, including: lectures, classwide discussion, experiential exercises, and small(er) group discussions. Reading assignments
should be completed prior to the day listed for discussion. Any additional assignments that
require prior preparation will be announced in advance. Given the nature of this course, each
student is expected to come to class prepared to discuss assigned readings, and to participate
actively in class.
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GRADING
The grades for this class will be determined by your scores on the following activities:
Midterm Examination
Team Presentations
Final Examination

40%
10%
50%
100%

The final exam will be comprehensive, and may cover any material covered during the
semester.
Grades will generally map onto the following grade distribution:
A
AB+/B/BBelow B-

10% - 15%
25% - 35%
Approximately 50% or more of the class
As needed

ACADEMIC INTEGRITY CODE
For the purposes of this class, I will ask that each exam be accompanied by the statement, “I have
neither given nor received unauthorized aid on this deliverable,” along with your signature.
COURSE READING LIST
Beeson, J. (2009). Why you didn’t get that promotion. Decoding the unwritten rules of corporate
advancement. Harvard Business Review, June, 101-105.
Campion, M.A., Palmer, D.K., & Campion, J.E. (1998). Structuring employment interviews to
improve reliability, validity, and user’s reactions. Current Directions in Psychological
Science, 77-82.
Cropanzano, R., Bowen, D.E., & Gilliland, S.W. (2007). The management of organizational
justice. Academy of Management Perspectives, November, 34-48.
Garman, A.N., & Lesowitz, T. (2005). Research Update: Interviewing Candidates for Leadership
Roles. Consulting Psychology Journal: Practice and Research, 57, 266-273.
Hogan, R., & Kaiser, R.B. (2005). What we know about leadership. Review of General
Psychology, 9, 169-180.
Judge, T.A., Bono, J.E., Ilies, R., & Gerhardt, M.W. (2002). Personality and leadership: A
qualitative and quantitative review. Journal of Applied Psychology, 87, 765-780.
Kapucu, N., & Van Wort, M. (2009). Making matters worse: Anatomy of leadership failures in
managing catastrophic events. Administration and Society, 40, 711-740.
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Kerr, S. (1995) On the folly of rewarding A, while hoping for B. Academy of Management
Executive, 9, 7-14.
Organ, D.W., Podsakoff (1988). The Good Soldier Syndrome. In D.W. Organ, Organizational
Citizenship Behavior. Lexington, MA: Lexington. (Chapter 1.)
Podsakoff, N.P., Whiting, S.W., Podsakoff, P.M., & Blume, B.D. (2009) Individual- and
Organizational-Level Consequences of Organizational Citizenship Behaviors: A MetaAnalysis. Journal of Applied Psychology, 94, 122-141.
Schmidt, F.L., & Hunter, J. (2004). General mental ability in the world of work: Occupational
attainment and job performance. Journal of Personality and Social Psychology, 86, 162-173.
Van Velsor, E., & Leslie, J.B. (1995). Why executives derail: Perspectives across time and
cultures. Academy of Management Executive, 9, 62-72.
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COURSE OUTLINE AND SCHEDULE
WEEK

DAY

1

Tuesday

TOPICS

CLASS ASSIGNMENT

Overview & Introduction to Course
The purpose of this class session will be to provide an overview of the course, its
requirements, and some procedural and scheduling issues.

Kaplan & Norton (1998) “The Balanced
Scorecard”

⇒ Overview of class structure, grading, and expectations
⇒ Team assignments
⇒ Procedural issues
1

Thursday

What do we Mean by Leadership Effectiveness and What do Effective Leaders
Actually Do?
In this class, we will be to begin to explore the notion of leadership effectiveness in
organizational settings. Among the topics addressed are the following:

(K&P) Chapter 1 – When Leaders are at
Their Best
(K&P) Chapter 2 – Clarify Values

• What do we mean by leadership effectiveness?
• What do effective leaders actually do?
• How can we learn about leadership?
2

Tuesday

The Role of Individual Differences in Leadership Effectiveness and Providing an
Appropriate Example

K&P Chapter 3 – Set the example

The purpose of this class will be to explore the importance that individual differences
have on leadership effectiveness. Among the topics addressed are the following:

Hogan & Kaiser (2005) “What we know
about leadership…”

• What are the important dimensions of a leader’s personality?
• Do a leader’s individual differences really make a difference?
• What can a leader do to set the right example for others to follow?
2

Thursday

The Importance of Employee Ability to Leadership Effectiveness
In this class, we will expand our individual differences to explore the role that employee
ability plays in leadership effectiveness. Topics to be discussed include:
• What role does employee ability play in leadership effectiveness?
• What is the relationship between employee ability and individual differences and
employee performance?
• What techniques can be used to assess employee and leadership ability?
5

Judge et al. (2002) “Personality and
leadership…”

Schmidt & Hunter (2004) – “General
Mental Ability”
Campion et al. (1998) “Structured
Interviews”
Garman & Lesowitz (2005) “Interviewing
candidates for leadership roles”

WEEK

DAY

3

Tuesday

TOPICS

CLASS ASSIGNMENT

Communicating a Shared Vision

(K&P) Chapter 4 – Envision the Future

In this class, we will examine the importance of communicating a shared vision as a
leader. Topics to be covered in this class include:

(K&P) Chapter 5 – Enlist others

• What does leadership vision mean, and why is it important?
• What is the difference between outcome and process visions?
• What can leaders do to get others committed to their vision?

3

Thursday

Recognizing Accomplishments
The purpose of this class will be to explore the role that leader positive feedback and
constructive feedback have on leadership effectiveness. Questions to be addressed
include:
•
•
•

4

Tuesday

4

Thursday

5

Tuesday

(K&P) Chapter 11 – Celebrate the Values
and Victories

How can leaders give feedback to others without turning them off?
What role does employee discipline play in leadership effectiveness?
Is punishment (or constructive feedback) effective in organizational settings? (Does
punishment work?)

MID-TERM EXAMINATION
What Makes Organizations Effective? – Understanding the Linkage Between
Leadership Effectiveness and Organizational Effectiveness
In this class, we will discuss the role that leaders play in leadership effectiveness.
Among the topics to be addressed are:
•
•
•

Kerr (1995) “On the Folly of Rewarding A
While Hoping for B”

Why is recognizing the accomplishments of others critical to a leader’s success?
What factors influence the effectiveness of positive feedback?
Can a leader give too much positive feedback?

Recognizing Accomplishments (cont.)
•
•
•

(K&P) Chapter 10 – Recognize
Contributions

What is the relationship between leadership and organizational effectiveness?
What are organizational citizenship behaviors (OCBs) and how do they influence
organizational effectiveness?
What can I do to improve my personal leadership effectiveness?

6

(K&P) Chapter 7 – Experiment and Take
Risks

TBA
Organ (1988) – “The Good Soldier
Syndrome”
Podsakoff et al. (2009) – “Individual- and
Organizational-Level Consequences of
Organizational Citizenship Behaviors”
Cropanzano et al. (2007) -- “The
Management of Justice”

WEEK

DAY

5

Thursday

TOPICS

CLASS ASSIGNMENT

The Importance of Trust in Leadership Effectiveness

K&P) Chapter 8 – Foster Collaboration

In this class, we will explore the important role that trust has on a leader’s effectiveness.
Among the topics to be discussed include:
(K&P) Chapter 9 – Strengthen Others
• What do we mean by trust, and why is it important to a leader’s effectiveness?
• What role do employee perceptions of support and fairness have on their trust for
their leader?
• What can leaders do to increase employee perceptions of support, fairness, and
trust?
6

Tuesday

Coaching and Providing individualized Support to Employees
In this class, we will explore the important role that coaching and providing individualized
support to employees has on employee attitudes and performance. Among the topics to
be discussed include:

K&P (Chapter 12) – Leadership is
Everyone’s Business

• What do good coaches actually do?
• Can you go too far in providing help to others?
• How do you know when you have provided enough support?
6

Thursday

Why Leaders Fail -- The Dark Side of Leadership

Van Velsor and Leslie (1995) – “Why
Executives Derail”

In this class, we will explore some of the reasons why leaders fail and things that leaders
do that decrease their effectiveness.

Beeson (2009) – “Why you didn’t get…”
Kapucu & Van Wart (2008) – “Making
Matters Worse: An Anatomy of
Leadership Failures…”

7

Tuesday

Influencing People at Work
The purpose of this class is to develop a better understanding of the fundamental
techniques of influence. Among the topics to be discussed are:
• The six basic principles of social influence
• How to manage influence
• How to protect yourself from unethical influence attempts

7

Cialdini (Chapters 1 & 2) Team (Team 1)
Cialdini (Chapters 3) Team (Team 2)
Cialdini (Chapters 4) Team (Team 3)
Cialdini (Chapters 5 & 6) Team (Team 4)
Cialdini (Chapters 7 & 8) Team (Team 5)

WEEK

DAY

7

Thursday

TOPICS

CLASS ASSIGNMENT

From Good to Great – Exploring the Role of Leaders in Organizational Change and
Development
In this class, we will examine Jim Collins’ research that focuses on the factors that are
associated with organizations making the move from Good to Great.

8

TBA

FINAL EXAMINATION

8

Collins (Chapters 1-3) Team (Team 6)
Collins (Chapters 4-5) Team (Team 7)
Collins (Chapters 6-8) Team (Team 8)

DATE, TIME, AND LOCATION OF
FINAL TEST TBA

Project Management
Time:
Instructor:
Office:
Office Hours:

Place:
Email:
Phone:
Web:

https://lss.at.ufl.edu/

COURSE DESCRIPTION:
The objective of the course is to provide a thorough coverage of the fundamental concepts of
project management. From the operational point of view, most businesses are either process driven
or project driven. Managing projects presents operational challenges that are quite distinct from
those that arise in managing processes. Examples of projects include building a dam, a research
and development effort aimed at designing a new drug, and launching an advertising campaign. A
common characteristic of these activities is that each has a one-time focus, a specific purpose, and
a desired result. Project Management has evolved to plan, schedule and control complex activities
to achieve performance, cost and time objectives for a given scope of work. This course is
designed to make a thorough study of the fundamental concepts of project management. We shall
discuss key behavioral issues in managing projects but the focus of this course is operational. The
following topics will be covered: i) the operational challenges of managing projects as distinct
from the challenges of managing processes, ii) the fundamentals of project scheduling, including
scheduling projects under uncertainty and resource constraints, iii) risk analysis in Project
Management, and iv) bidding for projects.

COURSE MATERIALS:
1. Optional Textbook and Required Software
(a) Book: “Successful Project Management” by Jack Gido and James P. Clements;
5th Edition; South-Western College Pub 2011. You can also rent the
eBook: http://www.coursesmart.com/9780538478977?__hdv=6.8&__professorview=false
&__instructor=5315142&__referringfirstname=Amy&__referringlastname=Pan&__isrefer
ringinstructor=true. The book is reserved in library West, so you can use it in the library if
you choose not to purchase it.
(b) Software: Microsoft Project 2010. You can download it from http://msdn.eacademy.com/elms/Storefront/Home.aspx?campus=ufl_dis for free (If you cannot access it,
please email Angela Perry at perryal@ufl.edu), or use the trial version (CD included in the
book or download it from Microsoft website).
2. Course Website: This course will use the E-learning substantially. The login page is located at
https://lss.at.ufl.edu/
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(a) Course Notes: PowerPoint slides will be posted on the E-learning site.
(b) Forums: You are invited to further discuss topics brought up in class on the forum.
You can also post any comments you have about the material and ask questions.
Finally, you can post comments, criticisms and suggestions anonymously regarding the
course.
(c) Grades: Grades on exams and assignments will be posted on the E-learning site.
Please check that the grade posted matches the grade on your paper copy and notify the
instructor as soon as possible in case of a discrepancy. According to the university
rules, the final grades will not be posted, given over the telephone, or released by email. The tests results will be posted on the E-learning site.

PERFORMANCE EVALUATION:
The grades for this course will be based on a curve. This means the grade that you get for this
course will depend on your relative rank in the class. As per college norms, the grading will
maintain a maximum mean grade point average of 3.50. Grades of C+, C and below can and will
be given when student performance warrants.
Grade
Exam 1
Exam 2
Project Report
Peer Evaluation

35%
35%
25%
5%

Exams
The exams will be closed book unless otherwise announced. THERE WILL BE NO MAKEUP
EXAMS. Conflicts for the exams must be resolved before the exam dates. You should contact me
at least two weeks prior to the exam date and let me know in writing. Last minute requests will not
be entertained. The only reasons for not being able to sit for an examination in its announced time
should be part of University policy, or a documented medical excuse. Note that, for example,
attending a wedding (even your own), job interviews, or early vacation plans will not be
considered a valid excuse for missing an exam: mark your calendars now and plan around these
times. The penalty for a missed exam is a zero grade on that exam.
Homework Assignments
Homework assignments have to be submitted no later than the beginning of the class on its due
date as listed on the schedule. No late homework assignments will be accepted.
Class Participation
Attendance is not compulsory during lecturing classes. If you miss any class you would be
responsible for all material that was discussed in class or was in the assigned readings for that
class. You are expected to be punctual in class attendance and remain in the classroom for the
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entire class session, as you would in any business appointment, unless an urgent need arises or
prior arrangements have been made with me.
Laptops and other electronic devices should be used with discretion and only as permitted for work
directly related to the class session. Emailing, accessing the Internet, and working on matters
unrelated to the work at hand are inappropriate behaviors because they are disrespectful and
distracting to the class and to the instructor.
Classroom discussion is an important part of the pedagogy. Students should be fully prepared to
engage in class discussion, and they should use the opportunity to develop positive and
professional communication skills. This includes according respect for differing perspectives and
contributions to discussion, as well as building on the base for discussion laid by student
colleagues and the instructor. I will make a note of students who add value to the class with
constructive questions, comments, or answers to questions that I pose in class, and may adjust their
final letter grades favorably in borderline or near-borderline cases.
Discipline in class
I would expect you to maintain the decorum of the class at all times. As with any other group
activity, be acutely aware that your actions in class can have negative externalities that can
collectively affect the performance of the entire group.
Teaching policies (academic honesty, student illness, religious holidays, accommodating students
with disabilities and others): http://www.registrar.ufl.edu/staff/policies.html.

ACADEMIC INTEGRITY
Academic integrity and honesty are essential in the development of a professional manager. This
society is not willing to tolerate dishonest or otherwise unethical professional business managers.
Students must attend to, and follow, the University of Florida code of student conduct, with special
attention to academic integrity and academic honesty. They must never appropriate the ideas and
work of others, including both academic sources and fellow students, without appropriate
attribution or by claiming others work as their own. They must exercise complete honesty in
following the conditions established by the instructor for examinations and other assignments.
Finally, they must be honest with one another, be willing to be accountable for their own failures
of honesty and integrity, and not tolerate such failures in classmates.

COMMUNICATION
I will be available at my office during the office hours. I will also be available by appointment and
I am very accessible via email. If you need to set up an appointment other than during my regular
office hours, please send me e-mail at amypan@ufl.edu, BUT NOT THROUGH THE ELEARNING E-MAIL SYSTEM. I will respond as quickly as I can.
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TENTATIVE COURSE SCHEDULE
The following is a tentative schedule of meetings, chapters, and deliverables for the semester. This
schedule is subject to change (deletion of assignments/topics, modification of examination dates,
etc.). The instructor will explain any changes; however, it is the student’s responsibility to keep up
with any modifications that are made throughout the semester. An updated schedule will always
be available on the e-learning site.
Week
1
2
3

4

5

Date

Topic
Project Management Concepts
Identifying and Selecting Projects,
Developing Project Proposals
Microsoft Project Tutorial
Defining Project (with MP)
Developing the schedule
Developing the schedule (with MP),
Resource Utilization
Determining Cost, Budgets, and
Earned Values (with MP)
Managing Risk, Closing Project

Readings
Chapter 1
Chapter 2
Chapter 3

Assignments*

Project Charter and
Scope, WBS

Chapter 4
Chapter 5
Chapters 5,
6
Chapter 7
Chapter 8,9
Project Report
Peer Evaluation

Exam
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**While the items listed above have been approved by the MBA Committee, an alternative to item (5) was also considered. For
your information, the alternative that was also considered is the following:
a. FIN 5439 continues as a required core course
b. ECO 5715 continues as a required core course
c. Global Immersion trips continue as MBA electives

